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1. INTRODUCTION
The purpose of this report is to clarify the role of the family1 in media literacy of children, to provide
an overview of interesting and innovative projects aimed at improving media literacy in the family in the
European Union, the region and Bosnia and Herzegovina (B&H) and to provide recommendations for the
development of such activities in B&H.
The first part clarifies the concept of media literacy, primarily as it is defined and broadly explained in the
documents of different bodies of the European Union, presents contemporary reflections and research on
the impact of media on children and the role of the family in media literacy of children, with an overview of
different strategies of parental mediation between media and information and communication technologies,
on the one hand, and children, on the other.
The second part of the report presents various media literacy projects targeting children and families in
Europe, the region and B&H. It points out various topics, as well as formats of activities carried out in the last
ten years, and highlights the best examples that can serve as inspiration for development of such projects in
B&H. A more detailed overview of the projects is provided in the Appendix.
The report concludes with recommendations for various actors in media literacy activities in Bosnia
and Herzegovina. Based on a theoretical section and an overview of good practice from other countries,
the guidelines summarize the basic conclusions that should be taken into account when designing and
implementing projects for media literacy in the family in B&H.
The report was produced as part of the Mediacentar Sarajevo project Building up Resilience against
Disinformation in Bosnia and Herzegovina, which is supported by the Transition Promotion Program of the
Czech Ministry of Foreign Affairs.

1

For the purposes of this report, the term parent and family means any type of personal care and custody of children in a home
environment, including foster families, custody of older siblings, etc. Also, for the purposes of this report, the term child is considered
to be any person up to the age of 18.
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2. MEDIA LITERACY OF CHILDREN AND THE ROLE OF THE FAMILY
AND OTHERS CARING FOR CHILDREN
2.1. Concept of media literacy
In recent years, there has been great progress in intensifying various media literacy initiatives in Bosnia
and Herzegovina, which has resulted in better understanding of the concept of media literacy by the diverse
actors involved in these initiatives. However, there is still insufficient understanding of certain terms, as well
as various aspects of media literacy, and this is why this concept will be once again clarified here.
The dynamic and rapid development of information and communication technologies, the media
environment and media habits make the very concept of media literacy dynamic and subject to change. Thus,
interpretations of the term and concept of media literacy differ depending on the society and the context in
which they are used. One of the most common definitions is the one used by the European Commission. In the
2007 document “A European Approach to Media Literacy in a Digital Environment”, media literacy is defined
as “the ability to access the media, to understand and to critically evaluate different aspects of the media and
media contents and to create communications in a variety of contexts” (European Commission 2007). It is
emphasized that media literacy “refers to all types of media, including television and film, radio and recorded
music, print media, the internet and other new digital communications technologies”. In addition to the
definition itself, the notion of media literacy and what it covers is further elaborated as follows:
“Different levels of media literacy include:
• easiness to use all the existing media, from newspapers to virtual communities;
• active use of media through: interactive television, use of internet search engines, participation in
virtual communities, better exploiting of potential of media for entertainment, access to culture,
intercultural dialogue, learning and everyday applications (e.g. through libraries, podcasts);
• critical approach to the media concerning their quality and content (such as the ability to evaluate
information, relationship to the ads, smart use of search engines);
• creative use of the media, as the development of media technologies and the increasing presence of the
internet as a distribution channel allow an increasing number of Europeans to create and distribute
images, data and content;
• understanding the economics of the media and the difference between pluralism and media ownership;
6
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• awareness of issues related to copyright, which are necessary for the ‘culture of legality’, in particular
for the younger generation occurring both as consumers and producers of the content.”(European
Commission 2007)
At the end of 2015, the European Commission Expert Group on Media Literacy further clarified this
definition, pointing out that it is an umbrella expression that includes all the technical, cognitive, social, civic
and creative capacities that allow a citizen to access, have a critical understanding of the media and interact
with it. These capacities allow the citizen to participate in the economic, social and cultural aspects of society
as well as to play an active role in the democratic process (European Commission 2015).
Of particular importance is the Audiovisual Media Services Directive (AVMSD)2 revised at the end of 2018,
which places greater emphasis on media literacy. Thus, Article 33 (a) requires Member States to promote and
take measures for the development of media literacy skills.
In the context of clarifying the concept of media literacy, the pyramid structure of media literacy is also
significant. Specifically, in 2009, the European Commission commissioned a consortium led by the European
Association for Viewers’ Interests (EAVI) to produce the Study on Assessment Criteria for Media Literacy
Levels. Based on the definition of media literacy used by the European Commission, the study identified two
dimensions of media literacy:
“1. Individual Competences (IC): IC may be defined as an individual capacity to exercise certain skills
(including inter alia cognitive processing, analysis, communication, etc.). These competences draw on a broad
range of capabilities, and embrace increasing levels of awareness, the capacity for critical thought and an
ability to produce and communicate a message.
2. Environmental Factors (EF): EF may be defined as a set of contextual factors (affecting Individual
Competences) that impact the broad span of media literacy, including informational availability, media policy,
education and the roles and responsibilities of stakeholders in the media community.”(EAVI 2010)
In this regard, Environmental Factors form the basis for the development of media literacy as an individual
competence, and accordingly, media literacy in this study was given a pyramid structure (Figure 1).

2

The full name of the directive is Directive (EU) 2018/1808 of the European Parliament and of the Council of 14 November 2018
amending Directive 2010/13/EU on the coordination of certain provisions laid down by law, regulation or administrative action in
Member States concerning the provision of audiovisual media services (Audiovisual Media Services Directive) in view of changing
market realities.
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Figure 1: Structure of media literacy
Source: EAVI. 2010. Study on Assessment Criteria for Media Literacy Levels
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The media literacy of each individual is therefore an individual competence, which depends on a number
of factors – personal, as well as environmental. In children, the influence of environmental factors is even
more pronounced. Namely, the younger the child, the greater the impact on the environment in which he or
she develops by the child’s caregivers, especially parents, family, but also other caregivers such as guardians,
educators, etc.
In the context of media education within educational systems, the definition of media and information
literacy used by UNESCO is of particular importance. Namely, UNESCO has a long tradition of engagement
in the field of media education, primarily through the promotion of media education in Member States’
educational systems. The 2005 UNESCO High-Level Colloquium on Information Literacy and Lifelong
Learning in Alexandria defined information literacy as “being able to recognize when information is needed
and have the ability to locate, evaluate and use effectively the needed information, as well as to apply
information for the creation and communication of new knowledge” (UNESCO 2008), emphasizing that all
these processes involve the media and technology and offer a framework for media and information literacy.
Recent UNESCO documents and activities use the expression media and information literacy. In activities
aimed at integrating media literacy into curricula in B&H, the most commonly used is the UNESCO concept of
media and information literacy, which, as outlined in the “Position Paper on National Media and Information
Literacy Policies and Strategies in Bosnia and Herzegovina”, includes a combination of knowledge, attitudes,
skills and practices required to search, access, critically analyze, evaluate, use, contribute and communicate
information and knowledge wisely and ethically, understanding rights offline and online, and engaging with
information, media and technology for sustainable development (Institute for Social Science Research, Faculty
of Political Sciences, University of Sarajevo, 2019). In this context, it is important to distinguish between the
concepts of media literacy and media education. Media education is a process, while media literacy is the result
of a learning and teaching process in any context, i.e. acquisition of skills and competences (Perez Tornero
2008).

2.2. Challenges of the new media and communication environment
The influence of the media on children’s development is an old topic, which, with significant changes
in a relatively short period, is gaining new importance. The new media and communication environment,
characterized by the rapid development of new technologies and media services at the beginning of the 21st
century, has brought about significant changes in the lives of all individuals, children, adults, as well as the lives

9

MEDIA LITERACY IN THE FAMILY AND RECOMMENDATIONS FOR IMPLEMENTATION OF PROJECTS ON PROMOTION OF MEDIA
LITERACY IN THE FAMILY IN BOSNIA AND HERZEGOVINA

of families. In this context, the expressions mediation and mediatization are increasingly used. Mediation3
is the process of media intermediation of the overall culture and social life, i.e. media communication, while
mediatization is the social change associated with the actions of the media (Hepp 2013, according to Peruško
2019). Theorists also talk about the explosion of information, communication and interaction among people
with an unheard of impact all over the world, affecting three basic dimensions of human life: energy, time
and space, and altering human behavior, structure and culture (Perez Tornero and Varis 2010). What is new
compared to the evolution of the media so far is, above all, the greater presence and convergence of different
media, increased interactivity, convergence of content and forms in terms of erasing clear boundaries between
information, entertainment, education and commercial content, as well as different genres, whose boundaries
are becoming more fluid. New opportunities for entertainment, learning, information, increasing leisure
time with the media and information and communication technologies, as well as shifting the boundaries
between the private and the public, changed relationships of social conditionality and individualization,
globalization and increasing consumerism are often cited as a result of the changing media environment and
how individuals and families cope with these changes. Moreover, the enormous increase in the amount of
information available has not led to better informed citizens; instead, the torrent of information has exceeded
the ability of citizens to process that information (Council of Europe 2019). The way adults and children use
the media and information and communication technologies – as well as the way parents allow and enable
children to use the media – as individuals and as a group, as a specific segment of the audience, i.e. market for
media service consumers, also influence and change the media environment. In relation to the media, adults
and children do not have a purely passive role. Through their behavior, they send feedback, which results in a
relevant supply of media services, which seeks to satisfy the demand of the audience, i.e. consumers.

2.3. Contemporary reflections on the impact of media on children – potential risks and
development opportunities
A number of recent studies with different conclusions can be found about the impact of media on
children. Mainly social and developmental psychologists and media theorists deal with this subject, but also
pediatricians, pedagogues, sociologists, anthropologists, etc. While some view it from the perspective of the
child and his or her development, others approach it from the perspective of the influence of the media on
the development of individuals and society as a whole. Some highlight the potential dangers, while others
3
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In addition, the term mediation (from the Latin mediare meaning mediation) has multiple meanings. It is used in the field of social
work and law as a method of intermediation by a third party in constructive, structured and voluntary resolution of a conflict or
dispute or avoiding a conflict or dispute. In media pedagogy, it is used for the process of intermediation by a third person, most often
parents, between the media and the media consumer.
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underscore the opportunities for personal and social development that the new digital environment provides.
Research into the influence of the media is quite complex, since it is important to distinguish short-term
effects from long-term consequences and since it is difficult, because of the influence of various factors on an
individual’s personal development, to identify clear causal relationships or prove the impact. It is important to
bear in mind that the media act on different aspects of personality: the acquisition of knowledge, the creation
of attitudes and opinions, the emergence of emotions and physiological reactions, as well as influencing
behavior (Zečević 2010).
In the context of the impact of the media on children, the age of the child is an extremely important factor.
Age is related to the degree of cognitive and moral development of the child. Piaget’s model of cognitive
development is most commonly used in this context. According to this model, our cognitive development goes
through four stages: the stage of sensorimotor intelligence from birth to the second year, the preoperational
stage from the second to the seventh year, the concrete operational stage from the seventh to the twelfth year,
and the formal operational stage from the twelfth to the sixteenth year. From the point of view of the moral
development of the child, three phases are generally distinguished: from the fourth to the tenth year, from the
tenth to the thirteenth year, and from the thirteenth year onwards (Zečević 2010). The following is a graphical
presentation of the characteristics of a child’s cognitive and moral development by age:
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AGE

DESCRIPTION OF CHARACTERISTICS

0–2

- speech development;
- development of practical intelligence;
- the child’s world is a set of images that exist for him or her during an activity;

3–7

- children view the world only from their perspective;
- they conclude only on the basis of a part of what they have seen (the most dominant part for
them);
- they are prone to imitation;
- they evaluate others’ behavior based on the consequences it has left;
- they behave in accordance with the requirements of authority figures because they wish to
avoid punishment;
- they gain first sympathies and dislikes;

8–12

- children have ideas about the objects that surround them and the events that take place
around them;
- they are able to modify and transform events, recount them in different ways and understand
the transformation process, as well as how they are constructed themselves;
- children can relate cause and effect;
- a sense of fairness arises;
- children evaluate the morality of behavior through their own needs and goals, but are aware
that other people have their own interests;
- children care for their loved ones, for their well-being;
- they believe that rules and laws should be respected;

13–16

- children have developed logical thinking;
- they have the ability to separate the real from the possible;
- thinking becomes abstract;
- they love to experiment, to formulate some of their own theories and to firmly stick to them;
- they are able to make assumptions and draw conclusions;
- they are more interested in form than concrete content;
- they are aware that laws exist, but that they can be broken if human life is at stake;
- they begin to realize that others do not necessarily share their opinions.

Figure 2: Relationship between cognitive and moral development by age
Source: Zečević, Ivana. 2010. Utjecaj televizijskih sadržaja na djecu: smjernice za klasifikaciju televizijskih sadržaja (The Impact of Television
Content on Children: Guidelines for the Classification of Television Content)
12
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Although there is this general division by age and stage of development, it should nevertheless be borne in
mind that each individual is unique and distinct and should be approached accordingly. A leading researcher
in this field, Sonia Livingstone, points out that among the most contentious issues regarding children and the
media is the issue of children’s vulnerability to media influences, and indicates that the concepts of “harm”
and “vulnerability” are rarely formally defined (Millwood Hargrave and Livingstone 2006). At the core of this
issue is the child’s ability to act, to be an agent, not an object. The issue of the impact and harm that the media
can potentially inflict, as well as the protection that should be provided for them, is particularly important for
media policymakers and regulators to ensure appropriate regulation and frameworks for developing media
literacy. The trend of media deregulation4, whereby the media industry is given more rights and opportunities
and more responsibility is expected from media consumers, creates additional pressure from media
policymakers on researchers to provide clear answers regarding the potential harm of various media content.
The aim is, while giving maximum freedom to the media market for development, to create an appropriate
media policy based on facts and research, which will ensure that the negative effects are minimized while
increasing the beneficial effects on children. Livingstone points out that it is generally accepted among
researchers of the impact of media on children that “children are particularly vulnerable to media influence
and that the media do harm some children, in some ways, under certain conditions” (Livingstone 2007). She
also recalls the 1961 prescient summary of findings by Wilbur Schramm, pioneer researcher into the social and
psychological impact of television on children: “For some children, under some conditions, some television
is harmful. For some children under the same conditions, or for the same children under other conditions, it
may be beneficial. For most children, under most conditions, most television is probably neither particularly
harmful nor particularly beneficial” (Schramm, Lyle, and Parker 1961, 61, according to Livingstone 2007),
and draws attention to the fact that recent research similarly defines conclusions: the short-term established
effects on individuals need not have long-term implications for society. Thus, the focus on simple causal
influences of the media is being abandoned and researchers are increasingly seeking to identify a number of
factors that directly and indirectly influence certain social phenomena such as aggression, prejudice, obesity,
bullying, etc., but are not the only cause of their occurrence.
In research on the impact of media on children, particular importance is attached to environmental factors.
These factors can vary greatly from country to country, and so the results of research on children and the media
can vary widely. They are not only conditioned by a country’s technological and economic development, but by
various contextual and cultural factors. Such factors include, but are not limited to, the size and structure of
4

The term deregulation refers to the process of removing or reducing legal restrictions for particular types of activity. The goal of
deregulation is most often to increase competition by increasing stakeholders’ freedoms in a particular sector. A significant step in
the deregulation of the audiovisual sector is the reduction or removal of barriers for entering the market for new service providers
such as private television stations, broadcasters via other electronic communication networks (cable distribution, IPTV, satellite,
internet) or providers of on-demand audiovisual media services. With regard to the program obligations of audiovisual media service
providers, deregulation is reflected in a smaller scope of service providers’ obligations to broadcast certain types of content and
commercial communications and encouraging the industry to co-regulate and self-regulate in areas where this is possible.
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the average family, the structure of the education system, the approach to parenting, the culture of privacy5,
media regulation and the powers and activities of regulators. They have been shown to significantly influence
the structure of childhood and how and where children spend their time. It is important to bear in mind that,
from a sociological perspective, childhood is viewed as a “social construct”, i.e. the concept of childhood is
different within cultures and is not a universal phenomenon (Livazović 2014).
According to a study by EU Kids Online, the risks associated with consumption of digital and online
media can most often be categorized into the following four categories, which are shown in the figure below
(Livingstone et al. 2017c):
Risks related to behavior
Risks related to inappropriate
content
Risks related to contact
Commercial risks

Bullying, sexting, misuse of personal information, etc.
Pornography, violence, racist, inaccurate or misleading content, etc.
Stalking, harassment, identity theft, etc.
Excessive exposure to advertisements and covert advertising, in-app
purchases, online scams, etc.

Figure 3: Risk categories related to digital and online media according to the EU Kids Online survey

A lot of attention from parents and the public is also attracted by the health risks of screen overuse, which
are often raised. They can be divided into four segments: cognitive development, mental health, physical
health, and socio-emotional development. The following is a graphic presentation of the risks associated with
screen overuse developed as part of the iZ HERO LAB project6.

5

6
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In Britain, for example, an expression that is used is “bedroom culture” – allowing children to spend time with the media in their
room as opposed to spending time together as a family in common areas.
iZ HERO is a digital citizenship initiative for children developed by Nanyang Technological University in Singapore and
InfollutionZERO in Korea. Original source of figure: https://www.weforum.org/agenda/2017/09/too-much-screen-time-does-lessharm-to-teenagers-than-missing-breakfast-finds-study / (accessed 7 November 2019).
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School ability affected
Decreased
sleep duration
Increased daytime
sleepiness

Sleep
problems

Poor sleep quality

EXCESSIVE
SCREEN TIME

- internet over use
- excessive gaming

Low grades

Obesity
Sedentary lifestyle
unhealthy eating

Heart disease

Depression

Rewiring of brain

Addiction

Attentional difficulties

Anxiety & fear

Poor mental well-being

Multiple risk factors

Increased aggression

Cognitive development

Mental Health

Physical Health

Type 2 diabetes

Desensitization/acceptance of violence
Social Emotional Development

Figure 4: Risks associated with excessive screen time
Source: iZ HERO LAB Pte

It is most important to reiterate that risk does not equal harm. Potential risk may cause harm, but it does
not have to, as it depends on many factors how it will affect the child. When we talk about risks, it is important
not only to learn about them, but also to learn strategies for how to deal with them and how to become more
resilient to certain negative impacts so that they do not cause real harm. In this regard, wealthier societies
generally focus more on risks, including privacy issues, the impact of the digital footprint on the future of
children, commercialization and consumerism, while poorer societies see the media and modern digital
technologies as an opportunity for their children to follow trends and keep up with the modern knowledge
society, and also to be more competitive in the market (Livingstone et al. 2017b). It is also often pointed out
that digital media can and do have a connecting role in families. Specifically, when watching television and
movies and playing video games, families spend time together and learn about each other. They also use digital
media to keep in touch, with calls, e-mails, messages, etc., which often results in more intense communication
between children and parents and other family members. According to research conducted by the Parenting
for a Digital Future project7, parents in the UK are optimistic about the role digital media plays in their
7

Parenting for a Digital Future is a blog within a research project run by the London School of Economics that addresses the issues of
parenting for the digital age.
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children’s lives and are turning to the internet themselves for all kinds of parenting dilemmas. However, this
research also points to the fact that there is still drastically little support when it comes to parenting and digital
media advice, in the sense that there are few resources when they or children find themselves in a difficult
situation or when they seek positive recommendations. It is also characteristic that unlike most other parental
dilemmas, parents rarely seek the advice of their own parents or other elderly and experienced people around
them for these problems – precisely because of the generational gap that is quite pronounced when it comes to
digital media.
The issue of children and the media is often also discussed in terms of the rights of the child. The
fundamental document in the international legal system for the protection of the rights of the child is the
United Nations Convention on the Rights of the Child. The year 2019 marks the 30th anniversary of the
Convention and this topic is therefore especially current. This legally binding international instrument
contains comprehensive standards for the protection of children’s rights and applies to all children, without
discrimination. The Convention emphasizes the fact that children are a vulnerable group in society in need
of special care and protection and therefore obliges all parties to provide, through appropriate legislative
and administrative measures, the protection and care for children that is necessary for their well-being. The
Convention recognizes the important role of the mass media, both for the freedom of expression of children
and for the opportunity to be heard, for the right of children to be informed and, above all, for the quality of
content that will enhance their development and well-being. It also emphasizes the need for children to be
protected from content that may harm their well-being. The Convention guarantees the rights and freedoms
of children, including those related to the media. Article 12 of the Convention guarantees the right of the child
to express his or her views on issues concerning the child, while Article 13 determines the right of the child to
freedom of expression. Article 16 states that no child shall be subjected to arbitrary or unlawful interference
with privacy, family, home or correspondence, or to unlawful attacks on his or her honor and reputation, and
that the child has the right to legal protection against such interference. Article 17 recognizes the important
function performed by the media in disseminating information that positively affects children and ensures
that the child has access to information and material from a diversity of national and international sources,
especially those aimed at the promotion of his or her social, spiritual and moral well-being and physical
and mental health. Thus, the Convention guarantees the right of children to access relevant information,
protection against inappropriate content and protection of privacy, as well as participation in communication
– known in English as the three Ps (provision, protection and participation) of the Convention. Considering
the rights of children in the new digital media and communication environment, Livingstone concludes that
digital media are becoming a prerequisite for the fulfillment of other rights, as they are a means of enjoying the
right to information, education and participation, while literacy (digital, media, social) is the key to access to
digital media, their understanding and participation in them, and thus to the exercise of rights in the digital
age (Livingstone 2016). This is where family plays a key role. It is also important that children understand
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that rights come with responsibility, that they are responsible for their actions, and that they want adults to
support them and trust them to use the media wisely.
Special attention should also be given to children with disabilities and/or specific needs. This category is
very broad and diverse and covers different types and levels of learning disabilities, physical disabilities and
specific communication needs. For this target group and their parents, digital technologies and media can be
of particular importance and provide them with entirely new ways of learning, making social contacts and
accessing materials. They can also be important for their confidence in the sense that doing the same activities
as their peers makes them feel part of their peers’ culture (Blum-Ross and Livingstone 2016).
While a protectionist approach is still dominant, the above also points to an increasing trend of
strengthening the capacity of parents and children to use the media and information and communication
technologies to maximize child development and minimize risks. In this context, initiatives focused on
highlighting positive content are important, most commonly defined as digital content aimed at children,
which enables them to learn, have fun, create, enjoy, develop a positive view of themselves and respect for their
identity, enhance their participation in society and produce and distribute their own positive content.8

2.4. The role of regulatory authorities in the protection of minors
In addition to the media industry and parents, responsibility for media influence on minors rests with the
States themselves through media and education policies and the work of regulators. Protection of minors is
considered one of the most important tasks of media regulation. The goal of regulation is most commonly
cited as protection of the public interest, preservation of media pluralism, freedom of expression, social and
cultural values and economic regulation of the media market. In this regard, regulators should, acting in the
public interest, transparently and independently of political and financial influences and pressures, balance
between the often conflicting communication rights of individuals, the commercial interests of the industry
and the interests of society as a whole, represented by the State (O’Neill 2008). In the case of minors, it is
assumed that they are much more influenced by the media than adults, without being able to critically evaluate
media content themselves, and thus are a vulnerable category of the population in need of special protection.
The issue of protection of minors is considered a matter of exceptional public interest. Since harmful media
content can have grave consequences on the physical, mental and moral development of a minor, it is, along
with hate speech, an area where the highest level of protection is guaranteed, including grounds for limiting

8

Definition used by the positive online content campaign within the EU Better Internet for Kids initiative https://www.
betterinternetforkids.eu/web/positiveonlinecontent/about (accessed 8 November 2019).
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freedom of expression by strict restriction,9 even by prohibiting the display of certain content.10 In order to
avoid undue and unjustified restrictions on freedom of expression, regulations regarding protection of minors
must be balanced with the right to freedom of expression of other categories of the population, which is no
easy task.
Media regulation is based on international legal instruments, the provisions of which have been transposed
into the laws and by-laws of individual countries, with permissible amendments, which mainly reflect
different cultural traditions, moral beliefs, audience sensitivity to certain contents and topics, etc. At the
level of the European Union, the Audiovisual Media Services Directive (AVMSD) regulates the provision of
audiovisual media services11 and contains important provisions to ensure the protection of minors. There is no
corresponding directive at European Union level for radio media services, but in practice in the countries of the
region, radio media services are regulated mainly as provided by the AVMSD for audiovisual media services, in
parts that are applicable to radio media. In Bosnia and Herzegovina, applicable AVMSD provisions have been, in
accordance with the status of the State, transposed into the regulatory framework in the process of accession to
the European Union.12 The CRA carries out its task of protection of minors in the area of broadcasting through
three basic types of activities: adopting a regulatory framework and by-laws containing provisions regarding
protection of minors in the programs of media service providers, monitoring compliance with rules and
regulations and imposing appropriate measures, and through activities in the field of media literacy.
There are two basic aspects of protection of minors in regulations: protection of minors when they are the
subject of media content and protection of minors from media content.
With regard to protection of minors when they are the subject/part of media content, the provisions relate to
the participation of minors in programs, various aspects of protection of privacy of minors, protection of minors
in election media coverage and reporting on juveniles in relation to criminal offenses and proceedings, etc.
9

10

11

12
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Restrictive measures may include times when certain content may be broadcast or access restrictions in terms of the obligation to
use technical safeguards to access certain content, such as pin codes, etc.
In B&H, content that is prohibited from being displayed in linear media services without technical protection measures is, for
instance: displaying brutal and extreme violence that is not justified by context, pornographic content with elements of violence or
extreme sexual fetishes, etc.
Audiovisual media service means a service defined in Art. 57 and 58 of the Stabilization and Association Agreement between the
European Communities and their Member States, on one part, and Bosnia and Herzegovina, on the other (Official Gazette of B&H,
no. 10/08), the primary purpose of which is to provide programs for the purpose of informing, entertaining or educating the general
public through electronic communications networks, which is the editorial responsibility of the provider of this media service.
Audiovisual media service includes: television broadcasting, on-demand audiovisual media service (video on demand) and/or
audiovisual commercial communications.
The regulatory framework in Bosnia and Herzegovina consists of the Law on Communications and the following rules and codes
of the B&H Communications Regulatory Agency (CRA) adopted in accordance with the said Law: Rule 76/2015 on the Provision
of Radio Media Services, Rule 77/2015 on the Provision of Audiovisual Media Services, Code on Audiovisual Media Services and
Radio Media Services, and Code on Commercial Communications, https://www.rak.ba/bs-Latn-BA/brdcst-regulations (accessed 8
November 2019).
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Regarding protection of minors from media content, the regulatory framework in B&H, in accordance
with the current AVMSD, provides for a two-layered regulatory system. More stringent measures are applied
to television broadcasting, i.e. linear services,13 while audiovisual media services on demand, i.e. non-linear
services, are subject to a lesser degree of regulation. Content is divided into two categories of potentially
harmful content for minors: content that can be seriously harmful and content that is likely to harm their
physical, mental or moral development. These categories, however, are not defined in detail in the AVMSD so
that Member States have the space to elaborate on this part, in accordance with the cultural and traditional
specificities of each country, which is reflected in particular in different classification and labeling systems,
as well as permitted times for broadcasting content. Article 25 of the Code on Audiovisual Media Services and
Radio Media Services elaborates a system of classification of content that is likely to threaten the physical,
psychological or moral development of minors, which provides for three categories: 12+, 16+ and 18+ and
corresponding appropriate times for broadcasting such content. In this regard, media service providers have
sole responsibility for classifying content. Considering that there is no professional body in B&H that provides
expert recommendations for classification or that classifies the content in terms of its suitability for minors,
in order to assist media service providers and the general public to understand the possible impact of media
content on minors, the CRA has produced two documents dealing with the impact of television on minors –
the expert study “The Impact of Television on Children and Minors” and “Guidelines for the Classification of
Television Content”. These documents provide detailed insight into how minors experience television content
at different stages of development and point to the impact that such content may have on their development.
The AVMSD and the Bosnian and Herzegovinian regulatory framework also contain provisions that guarantee
protection of minors as consumers, given their particular vulnerability in this regard. The premise is that minors
are not always able to understand the commercial context of advertising and thus there are provisions to protect
them from exposure to inappropriate commercial communications, especially related to alcoholic beverages,
beer, medicines, medical treatments, aides and accessories, including food supplements, medical facilities, weight
regulators, ignition agents, combustibles and other dangerous substances, religious messages and games of
chance.
Considering that most regulators, including the CRA, do not systematically monitor all content, but only
process cases of possible breaches of provisions ex officio or on the basis of citizens’ complaints, it is clear how
important is the cooperation of content providers, regulators and the public. Although this system is quite
well established in Bosnia and Herzegovina and it can be said that the regulated media generally adhere to the
regulations, which is evident from the number of measures imposed, nevertheless a considerable number of

13

Television broadcasting is a linear audiovisual media service provided for the purpose of watching a program based on the program
schedule, while on-demand audiovisual media service (on-demand video) is a non-linear audiovisual media service provided by the
provider of this media service for the purpose of watching a program at a time chosen by the user of this service and based on the
personal choice of the user of this service from the program catalog created by the provider of this media service.
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processed cases of violations of CRA regulations and rules, approximately one-third, regard provisions that
concern protection of minors.14
Unlike regulated media, where parents know that there are different protection mechanisms, from
prohibition of content, through time-related or other restrictions on broadcasting of certain content and
appropriate content labeling, to the possibility of using technical protection mechanisms such as pin codes and
so on, the area of online media is a much bigger challenge for families. Namely, online media are still largely
unregulated or, as is the case with online portals in B&H, are in the domain of self-regulation within the activities
of the Press Council of B&H, and thus mediation between such media and children is much more complex and
requires greater involvement and greater competence of the family, as will be shown in the next chapter.
In the context of online audiovisual media, particularly popular with children, especially important is
a revised version of AVMSD adopted at the end of 2018,15 whose implementation begins in 2020. It is an
adaptation to changes in the audiovisual market, media consumption and technology, in particular the everincreasing convergence between television and services distributed over the internet and the emergence of
new actors such as on-demand video service providers and video sharing platforms featuring user-generated
content, which offer audiovisual content over the internet and target the same audience as traditional
broadcasters.
The revised AVMSD aims to better protect minors from harmful content in the online world: the new rules
strengthen protection through the regulation of on-demand video services and extend the obligation to protect
minors to video sharing platforms. Instead of the two-layered approach to protection of minors, a new approach
is introduced, applicable to all audiovisual media services and linked to the level of harmfulness, prescribing
that measures to protect minors from audiovisual media services that may impair the physical, mental or moral
development of minors must be proportionate to the potential harm. It is up to Member States to assess the
level of harmfulness and appropriate measures, except in cases of gratuitous violence and pornography, which
are “subject to the strictest measures”, but emphasis is placed on providing sufficient information to viewers
through a system that describes the potentially harmful nature of the content. This is a major step forward,
given the popularity of on-demand video sharing and audiovisual media sharing platforms, and given the
previous problems of regulating contents on the internet, which are largely in the realm of self-regulation.
The revised AVMSD particularly emphasizes empowering users – especially parents and caregivers – to
actively engage in determining their children’s exposure to media content, along with the use of self-regulation
14

15

20

According to a report by the Communications Regulatory Agency on processed breaches of rules related to the broadcasting field
in 2018, of the 16 imposed measures for identified violations of the Code on Audiovisual Media Services, six were for violations of
provisions on protection of minors: https: //docs.rak. ba // documents / d2ef8aa0-e8e5-438b-bd23-e2d23c1ec8f9.pdf
The revised AVMSD has the full title: Directive (EU) 2018/1808 of the European Parliament and of the Council of 14 November 2018
amending Directive 2010/13/EU on the coordination of certain provisions laid down by law, regulation or administrative action in
Member States concerning the provision of audiovisual media services, which became effective on 19 December 2018. Member States
were given a deadline of 20 September 2020 to transpose the provisions into their national law. So at the time of writing this report,
the provisions of the old AVMSD are still in the regulatory framework.
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and co-regulation. The starting point is that protection of minors cannot be effective or comprehensive
without parental responsibility, self-regulation and co-regulation and concerted efforts in the field of media
literacy. In addition to protection, the trend of media deregulation has resulted in regulators increasingly
working to strengthen the capacity of media users to make informed decisions and protect their families. In
this way, regulators are increasingly active in the field of media literacy and in the last decade media literacy
has become a mandatory concept in media regulation (Machet 2008). And while this is generally interpreted as
a transition from the phase of protectionism to the phase of education and empowerment, Buckingham points
to the possibility of interpreting media literacy as a well-known neoliberal strategy, by which citizens are
turned into consumers, who receive no rights but are required in the deregulated market to take responsibility
for their own behavior as consumers and to regulate their own use of the media (Buckingham 2009).
The wide range of activities of regulators in the field of media literacy may be summarized in four major
categories: education/awareness raising, research/reporting, collaboration with other actors, and content
classification. Most regulators, although they are active in this field, have no legal obligation to undertake
activities in the field of media literacy, but there is an evident trend that it is increasingly becoming a formal
part of regulators’ mandate. When it comes to target groups, the focus is most often on children and minors. In
addition to strengthening the aspect of empowering media users to be able to make decisions about their use
of the media, there is still a protectionist approach, especially when it comes to minors and the internet and
the classification of content. Regulators are looking for the most important actors for cooperation in this field
in relevant ministries, academic institutions, the civil sector and the media industry (Tajić 2015b).
In Bosnia and Herzegovina, promotion of media literacy is not explicitly stated in the legislative framework
as a duty of the regulator. However, following the practices and good examples of regulators in Europe, CRA has
been active in improving media literacy and raising awareness on responsible and safe use of all media services
since 2009.16 Particular focus is placed on protecting children and minors, informing the population about the
process of digitalization of the communications sector and safe use of new information and communication
technologies. As part of these activities, certain materials, such as video clips, brochures and reports/studies,
have been created, which are intended for families and can be used in family literacy projects.

2.5. Strategies of parental mediation between children and the media
Media literacy in the family is a complex process in bringing up children. Children’s upbringing is conditioned
by socio-historical development and is thus constantly changing, reforming and aligning with the progress of
civilization. In modern pedagogy, it is considered that there is a threefold influence on development of children
16

A more detailed account of specific CRA activities and campaigns aimed at improving media literacy of children and parents can be
found on the CRA website: https://www.rak.ba/en-US/Latn-BA/brdcst-media-literacy (accessed 9 November 2019).
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– genetic influence, influence of upbringing and the actions of children themselves. Of particular importance
for media literacy of children is the influence on their upbringing by parents, family and others who care for
children and spend time with them and, as they grow, increasingly the influence of peers and the actions of
children themselves, or their interaction with the media, which largely reflects their interests and needs.
Contemporary pedagogy views the child as a dynamic individual who progressively changes him or herself, but
also the environment (Livazović 2014). In this way, the child is no longer the object or result of the social process,
but is an agent of the development process. The process of upbringing involves several tasks: developing abilities,
enriching sensory life, building views, beliefs and attitudes, nurturing a sense of ethical values, strengthening the
will and shaping meaning. Children are brought up at the same time using the media, but also to use the media.
Through the media, among other things, social reality is mediated for children. Through interaction with the
media, children acquire new knowledge and develop the ability to communicate, experience different emotions,
form attitudes and beliefs and a system of ethical norms and values. Therefore, it is very important for parents
to take an active role and be involved and aware of the interaction between children and the media, and to raise
children to use the media appropriately. The process of upbringing consists of three basic components: acquiring
appropriate knowledge – understanding; building beliefs and attitudes – acceptance; and forming skills and
habits of behavior – actions. Considering that this is a two-way process, the parents’ ability to enter the child’s
psyche, to assess the child’s development and to guide the child in this direction are extremely important. In
the process of bringing up children, it is important to respect the personal attitudes, efforts, initiatives, interests
and needs of the child and to encourage, cheer, support and guide the child. Therefore, parents need to be aware
of not only the risks that the media carry, but also the positive aspects of the media. They should be familiar
with specific positive content toward which they can direct their child in accordance with the child’s specific
interests and needs and they should have knowledge and skills about various aspects of media literacy, such as:
developing communication skills, creative expression through creation of media content, culture of legality in
terms of respecting copyright etc. It is crucial for parents to recognize their own need for media literacy, which
is part of the lifelong learning process, to be open to a new and different media environment from the one they
grew up in and to understand that their behavioral model significantly affects their children’s media habits.
Namely, it is believed there are two basic processes by which children acquire attitudes, values and patterns of
social behavior: direct teaching by parents or other persons and learning from a role model or behavioral model
(Bandura 1990). Learning from a model happens very quickly. Thus, children learn sooner about media and
information and communication technologies by watching and imitating parents and other role models than
through the teaching process. Therefore, it is extremely important for parents to first become aware of their own
media habits, that is, how and which media and information and communication technologies they use, and for
what purpose. In this regard, it is important to become aware of both our own behaviors and the way the media
influences our attitudes, emotions, physiological state and social relationships.
Parents, however diverse they may be, as already elaborated, decide how media-centric their homes are and
how much media and communication technologies will be present in the household. Although children are
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not entirely passive and participate themselves, parents are the ones who dominantly create the environment,
even through their inaction. New media services and information and communication technologies are
increasingly integrated into various aspects of family life and are an essential and almost indispensable
part of every individual’s modern life. Adults and children use media and information and communication
technologies almost constantly as a means of facilitating daily life, for entertainment, communication and
nurturing social and family relationships, as well as for information and education. Computers are used for
schoolwork, the internet is becoming an increasingly important source of information for both children and
parents, communication between children and parents and children and peers, and sometimes also teachers,
is increasingly carried out via messages and e-mails, while television programs, media content on various
platforms and content on the internet, as well as video games, are used for leisure, learning and entertainment.
The online sphere is becoming an increasingly important place for informal learning, social participation
and activism, while digital technologies provide numerous opportunities for creative development. Families
are investing more and more funding into digital technologies in their households. Interestingly, according
to Miller, low-income families invest a disproportionate amount of financial resources into acquiring
digital technologies such as smart TVs, latest mobile phones and tablets (Miller et al. 2016). Often, they
have insufficient knowledge of what would be the most useful and cost-effective investment for achieving
an optimal environment for the child in the sense of affording access to technologies and tools, schoolwork,
learning applications, etc. In addition to financial resources, an important factor in the environment in which
the child grows and interacts with the media is time, or how much time parents and other family members
have to devote to the child and his or her use of the media.
In such a new environment, societies are increasingly relying on parents as primarily responsible for
maximizing positive potential, minimizing risks and potential dangers and preparing young people to respond
to expectations set in education and the labor market. They share this task with the public sector, policymakers,
regulators and the education sector. Therefore, there is a growing need for the public sector, in cooperation
with the civil sector, to provide parents with appropriate support in order to take on and effectively carry out
this important task of providing media literacy for their children. In order to raise parents’ awareness of their
role, as well as the level of parents’ media literacy and competence to actively mediate between children and
the media, various types of activities are organized, some of which are described in detail in the next chapter of
this report. As follows from the overview and analysis of family-oriented media literacy projects, the support
provided by such projects to parents is predominantly aimed at raising awareness of potential dangers and
potential negative impacts of media on children. Thus, the protectionist approach is still dominant. The first
step toward change is to encourage parents and give them the opportunity to develop new skills and acquire
knowledge that will enable them to mediate effectively between children and the media and to support their
child to maximize the potential of the media and information and communication technologies for his or her
own development and to cope with potential risks.
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The complexity of the new media and communication environment has led to an expansion of the way in
which parents build and influence their children’s media habits, starting from birth. The strategies of parental
mediation between the media and children change over time as children grow. There are different basic models
of parental mediation and the most important ones will be presented below.
When it comes to television broadcasting, referred to in contemporary media regulation as audiovisual
media services, it is important to emphasize that this is a regulated medium, a medium that must follow rules
prescribed by the regulatory framework. As already explained, a significant part of the regulatory framework
is precisely devoted to the issues of protection of minors, through banning or restricting the broadcasting
of certain content, categorization and labeling of content, etc. This is why the process of mediating between
television as a regulated medium and children is somewhat easier for parents. In this regard, three basic
mediation strategies can be identified: active or evaluative, restrictive, and co-use (Livingstone et al. 2017a).
In active mediation, parents have conversations with their children about media and media contents, in
restrictive mediation they restrict access to certain content or entire media by setting time limits, banning
certain media or content or using technical measures such as pin codes, filters, etc., while in co-use or watching
content together, the parent simultaneously controls what the child is watching and has the opportunity to
have a conversation with the child about the content.
Active or evaluative
mediation

Talking to children about media and media content

Restrictive mediation

Restricting access to certain media or media content

Co-use of media

Co-use as a form of monitoring and evaluating the media and media content

Figure 5: Strategies of parental mediation between children and television programs according to Livingstone
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Unlike television, the internet and related media and information and communication technologies
present a much more complex challenge for parents because there is no simple and clear system of content
regulation. Content sources themselves are sometimes difficult to identify. One can find on the internet and
in unregulated (online) media a wealth of content with elements that can have a negative impact on a child’s
development. With internet use, the mediation strategies that parents apply differ somewhat from television.
The EU Kids Online network has identified five different strategies for children ages 9 to 16: active mediation
of internet use (active discussion and/or sharing activities), active mediation of internet safety, restrictive
mediation, technical controls, and monitoring or checking a child’s online activity after use (Livingstone et al.
2011).
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According to Blum-Ross and Livingstone (2016), the following is a basic division of parental mediation, i.e.
mediation between media and children:
Social

Technical

Enabling

Active mediation
Active mediation includes direct and
indirect conversations about how and
why media and media contents have been
produced, how to interpret and evaluate
different forms of representation,
what parents and children each enjoy
and why, and how to recognize and
respond to problems of privacy, risk
and safety. As digital media become
more complex and interactive, parents
are often involved in children’s media
use, especially for younger children, for
example through downloading apps,
playing games together, ‘friending’ or
‘following’, which may be considered
either as active mediation strategies or
as monitoring.

Monitoring
Supervising practices aimed at monitoring
children’s use of digital media, as well as use
of digital media to monitor children’s physical
movement offline. This can include, for
example, installing apps or using inbuilt geolocation software (e.g. Find My Phone) to find
out where children go outside school hours or
to provide reports on websites and networks
accessed. Some parents require their children
to share their passwords or (sometimes
secretly) follow them on social media in order
to monitor their use. We have classified this
as an ‘enabling’ technique because for many
parents such monitoring means they feel able
to allow their child more freedom.

Restrictive

Rules
These are rules in relation to media,
just as families have rules for mealtime,
bedtime or homework. They may be
time-based rules – how much media use
or at which times of the day. Sometimes
they are conditional (e.g. only when
done with homework). Some rules are
place-based (e.g. not at meal times) and
some are content or activity-based (e.g.
no Instagram).

Parental controls
They include a range of technologically
enabled restrictions, ranging from filtering
software provided in broadband packages
or on specific sites (e.g. ‘child-safe mode’) to
turning off routers at set times or using apps
and software to restrict either the contents
that can be accessed from particular devices
or the times of day they can be used.

Figure 6: Forms of parental mediation
Source: Blum-Ross and Livingstone. 2016. Families and Screen Time: Current Advice and Emerging Research
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What type or combination of methods they will use depends on a number of factors, such as: parental
knowledge, parenting style, age and specificities of the child.
Parents of young children most commonly use all four types. Parents themselves often impose technology
on smaller children, such as placing it in their hands as a digital babysitter or placing the child in front of the
TV so they can do other household chores or hold the child’s attention while feeding him or her. For younger
children, the focus is on potential health risks such as obesity, concentration difficulties, impact on sleep, etc.
(Blum- Ross and Livingstone 2016).
As parents learn more and/or children get older and take more responsibility, the restrictions become
less significant. The bigger the children, the more different media they use in different places, so it becomes
more difficult for parents to keep track of their online activities and children are less willing to comply with
the restrictions. Conflicts can arise about what type of device they should own, what activities and content
they can access, under what conditions and for how long. Parents of older children are often influenced by the
media habits of their children’s peers or their immediate environment and adapt their strategies to the rest
of the peer group, class, or circle of friends so that the child is not isolated and fits in. Risks for older children
are most commonly associated with the social domain, in terms of the impact of media on self-esteem, social
relations with peers and protection of privacy (Blum-Ross and Livingstone 2016). As children grow, parents
are therefore expected to have a growing knowledge of the different media and media contents and the various
potential influences on the child’s development. At this stage, it is especially important to build a healthy
relationship with the child, full of confidence in the child, his or her abilities and wisdom in interacting with
the media and information and communication technologies. It is also necessary to support the expressed
interests of the child, encourage him or her to use the media appropriately and direct the child to use the media
and technologies for personal development – acquiring different knowledge, skills, developing creativity and,
consequently, increasing chances in the labor market.
Research also points to the fact that the less educated parents are, the more they resort to restrictive and
less to active mediation. Certain gender preferences have also been observed, in the sense that girls are more
monitored and restricted and that mothers are more involved in media literacy than fathers (Livingstone
et al. 2017). The most successful approach is considered to be a combination of different models, where
parents themselves set an example of positive and useful digital behavior, while engaging children in setting
boundaries, both in terms of time and content, and thus overcome the challenges posed by the new media and
communication environment. It is important to emphasize that there is no one solution or recommendation
for all. It is the parents who know the most about their child, and so they can find the right model, which
will take into account various factors. However, in order to be able to choose the right mediation strategy
for children and the media, parents must first be sufficiently media literate themselves, and given the rapid
development and convergence of technologies, this can be a big challenge for them. In terms of sources from
which parents should obtain information and knowledge about media literacy, it is important to consider the
sources from which parents obtain information on other topics related to parenting, education, upbringing
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and well-being of children. These sources are, above all, pediatricians and other healthcare professionals,
educators, teachers and others who work with children, social workers and the wider family, friends and other
parents. It is this target group that should be trained to give appropriate advice to parents.
Recent research has particularly problematized the simplistic recommendations made for a long time
regarding limitations of screen time. These kinds of recommendations diverted parents’ attention in the wrong
direction, so that the focus was on how much time children spend in front of the screen, not what type of activity,
or how and for what purpose and with what consequences children use digital technologies. The Royal College of
Paediatrics and Child Health in 2019 published guidelines called “The Health Impacts of Screen Time: A Guide for
Clinicians and Parents”, based on an analysis of results of existing research in this field. This document emphasizes
that it is crucial for families to agree on how much time may be spent in front of screens according to the needs
of each individual child, how the screens are used and the extent to which the screens affect or replace physical
and social activities and sleep. A number of questions were also developed to help parents determine if time spent
in front of screens is problematic for their family. This form of guidance is an important and reliable source of
information for parents in dilemmas related to exposing children to screens and the media. Other distinguished
researchers approach this issue similarly. According to Blum-Ross, parents must first understand the context in
which children use the media (where, how, when and to what effect), the content (what they watch and use), as
well as the impact on relationships (how digital media affect relationships that the child has with others), so that
they can make the right decision for their child (Blum-Ross et al. 2016).
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3. OVERVIEW AND EVALUATION OF EXISTING APPROACHES TO
MEDIA LITERACY IN THE FAMILY IN THE EUROPEAN UNION, REGION
AND BOSNIA AND HERZEGOVINA
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This chapter, as well as the Appendix to the report, provides an overview of existing approaches to media
literacy in the family in the European Union, the region of Southeast Europe and Bosnia and Herzegovina.
The overview is based on an analysis of secondary sources on activities in the field of media and information
literacy in the mentioned countries and on the project overview.
Most media literacy projects in the European Union are targeted specifically at children and young
people ages 0-18. The research “Mapping of Media Literacy Practices and Actions in EU-28”, produced by
the European Audiovisual Observatory for the European Commission in 2016, analyzed 547 media literacy
projects in EU-28. A total of 145 projects were singled out as being particularly important and representative
of their country. It was found that over a third (51) of the projects identified as most representative of their
country were targeted at children. It is important to emphasize that projects implemented within regular
school curricula were not covered by this analysis. At the same time, a total of 80 projects were targeted at
teenagers and older students, while approximately half (41) also had parents as a target group. In terms of type
of project, the most dominant were projects aimed at developing and providing media literacy resources and
projects aimed at involving end users. The thematic focus was on creating critical thinking and empowering
users to use the media. The most prominent media literacy project leaders came from the civil society sector,
followed by public institutions and academia (European Audiovisual Observatory 2016).
Data from Bosnia and Herzegovina indicate similar findings. The 2019 Mediacentar survey “Media and
Information Literacy in Bosnia and Herzegovina: Numerous Civil Society Initiatives and Lack of Public
Policies” finds that most media and information literacy education programs in B&H are aimed at university
students, then secondary and elementary school students. It is concluded that this is partly due to the assessed
need for media literacy of precisely these target groups, as those who, on the one hand, are vulnerable to
different influences and, on the other, are potential drivers of social change. However, they are also said to
be the easiest target group in terms of organization, as they are motivated to participate in trainings and
recruitment is often facilitated by the organization of trainings in collaboration with universities or schools.
Trainings for parents are just an exception. In the civil sector training sessions conducted so far, special focus
is placed on developing skills for critical understanding of media content. Other elements of media literacy,
including training in media access, media content creation and civic participation in communication practices,
are only to some degree a part of such education (Hodžić 2019).
A slightly older research on the role of NGOs from 2012, issued in the publication “Media Literacy in
Bosnia and Herzegovina”, comes to similar conclusions. It was then established that there are a number of
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non-governmental organizations in B&H that are more or less active in the field of media literacy promotion.
Most often, there is only one specific aspect of media literacy covered, such as, for example, safety of children
and young people on the internet, development of communication skills or development of critical content
evaluation capabilities for a specific target group. No organization dealing solely with promotion of media
literacy could be identified at the time. Specific activities include seminars, trainings and workshops with
young people, creating a team of media literacy trainers, analyses and publications on media literacy, activities
aimed at developing media literacy programs at higher education institutions, supporting media literacy
research, promoting the concept of citizen journalists, activities aimed at promoting safe use of the internet
and information and communication technologies, publishing analyses of media content, encouraging youth
journalism, etc. The target groups of these activities are predominantly young people until the completion
of higher education, then to a much lesser extent adults and children, while the elderly/seniors are not
represented at all. Activities are mainly targeted at media users and media professionals, and to a lesser extent,
teaching staff and parents. It was emphasized that better cooperation and coordination of activities is needed
in order to cover all segments of media literacy and all target groups. As a weak point, the funding of these
activities was identified, which must be secured and supported by the state (Tajić 2013).
The 2019 “Position Paper on National Media and Information Literacy Policies and Strategies in Bosnia
and Herzegovina: Media and Information Literacy – A Time for a Strategic Approach” of the Institute for Social
Science Research at the Faculty of Political Sciences, University of Sarajevo, points out that children and youth
in B&H have very limited, if any, opportunities to gain skills and competencies needed for successful living in
a digital age. In the context of examining the situation regarding media and information literacy in education
in Bosnia and Herzegovina, the findings of the study “Public Policies in Media and Information Literacy in
Europe” (Frau-Meigs et al. 2017) are important, with countries being classified into three categories based on
the phase of development of media education and implementation of media literacy – beginning, advanced
and fully developed category. Bosnia and Herzegovina was evaluated in the study as a country in the beginning
phase of media literacy implementation because of the lack of an institutional definition of media literacy
or a national media education policy and the lack of institutional bodies responsible for promoting and
implementing media literacy projects.
Projects on children’s media literacy aimed directly at parents, i.e. having parents as a clearly defined
target group, are much rarer. However, assuming that parents should be involved and/or aware of all school,
extracurricular and home-based activities of children, the conclusion may be drawn that most projects aimed
at children and young people also directly or indirectly involve parents, although that is sometimes not
explicitly stated.
Based on an overview of interesting projects implemented in the countries of the region and the European
Union in the past 10 or so years, ten types of projects on media literacy in the family can be differentiated.
Below is an overview of these types of projects, as well as specific examples of projects that can serve as
inspiration for development of activities in Bosnia and Herzegovina.
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3.1. Web portals as an online resource center for parents
A very popular form are web portals, which serve as a source of information for parents about various
aspects of the relationship between children and the media. Such portals often contain different types
of material that can serve to deepen their knowledge, such as publications, infographics, video clips, etc.,
materials for working with children, such as guidelines for talking to children, educational games they can play
together, etc., and tools such as content filters, contact forms to report inappropriate content, etc.
Project developers of such web portals that serve as resource centers are diverse. Most often they include
the public sector in the form of institutions responsible for protection and welfare of children, regulators,
ministries of education, numerous partners from the civil sector, and in some cases partners from the
media industry and information and communication technologies industry. In addition to the web portals
themselves, there are often other supporting channels of communication with parents, such as YouTube
channels, social network profiles, etc.
A significant contribution of these sites is that parents and others interested can access in one place a
variety of information and materials, which remain permanently available, unlike short-term activities or
campaigns.
A special category of this kind of site are websites of national safer internet centers, which focus on
various aspects of online child safety. These have been established under the European Union Safer Internet/
Better Internet for Kids initiative. The tendency for such sites is that, in addition to various aspects of child
protection, they also work to promote positive online content.
Good examples of such web portals are:
www.medijskapismenost.hr, Croatia
In 2016, the Agency for Electronic Media of Croatia, in cooperation with UNICEF and other partners
(Croatian Film Association, Croatian Audiovisual Center, Faculty of Political Sciences and Faculty of Dramatic
Art), launched the first national multimedia web portal on media literacy, www.medijskapismenost.hr. The
main objective of the project is to inform, educate and empower parents about media literacy. The portal covers
a wide range of topics in the field of media literacy such as internet safety, the media and child development,
violence and stereotypes in the media, etc. Resources come in a variety of formats – from recommendations,
video clips, to informative articles and research overviews. Some of the material was originally made in other
countries and adapted for Croatia.

30

Mediawijsheid.nl, Netherlands
Mediawijsheid.nl is an informative website for the general public, primarily for parents and teachers, run by
Mediawijzer.net, a state-owned networking site for media literacy professionals. It offers brochures and other
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informative materials on a variety of topics and media, such as social networks, correspondence, cell phones,
gaming and virtual reality. Media Diamant is a series of publications for parents divided by age of children.
The target groups are parents, teachers and children from 0 to 18 years. The project is run by Mediawijzer, a
national media literacy network.
Toolbox Media Education, Netherlands
The Netherlands Youth Institute has found that information about media education that parents can find
online, at least in the Dutch language, is located in many different places and too often focuses on topics from
a protectionist perspective. In addition, it was found that there was a lack of practical tools and materials
with which parents and educators could start working with children immediately. Toolbox Media Education
was developed to fill these gaps. Material in the Toolbox covers a wide range of topics in the field of media
education in a coherent and systematic manner. The material is based on proven facts and created based on
the results of scientific research or direct consultations with experts.
MediaNest, Belgium
MediaNest is a public website that aims to support parents and grandparents interacting with children in
the context of media use. The project covers three main topics: growing up with the media, cyberbullying and
gaming/video games. Growing up with the media is a central theme. The website informs parents, interacts
with them, directs them toward information and solutions to issues they have regarding media literacy and
children. It starts with a positive attitude towards the media and parenting, but also deals with possible
dangers. The project is run by Mediawijs (Flemish Knowledge Center for Digital and Media Literacy) with the
participation of 20 partners.

3.2. Multi-day campaigns with diverse activities by different actors
In recent years, the format of multi-day campaigns has been popular, with the aim of informing the general
public and improving media literacy of children and parents. Such campaigns under a common slogan contain
a number of diverse activities by different actors in this field. The advantage over individual organizations’
campaigns is that through synergy, in terms of joint communication with target groups and the general public,
they reach a large number of participants and achieve good results in raising public awareness. Good examples
of such campaigns are:
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Media Toddler Days (Media Ukkie Dagen), Netherlands
Media Toddler Days is a week-long campaign organized by the Mediawijsheid network every year since 2013
with the aim of raising awareness of the importance of media education for young children from 0 to 6 years of
age. The campaign is aimed at parents and educators. Young children and even babies are increasingly exposed
to screens, learning to use screens from an early age, and in some cases being very attached to their tablets.
This development poses a new challenge for educators: traditional pedagogical wisdom seems outdated at
times, so the need for knowledge about this new field grows. A Media Toddler Day consists of several activities,
mostly organized in libraries, but also in nurseries, kindergartens and other preschool institutions. Among the
projects are: Book-o-Matic, Appcafé for Toddlers, App Party, Digital Read-Out and Little Goose Gonnie on the
iPad. The target groups are parents, educators and children from 0 to 6 years of age.
Media Literacy Week, European Union
European Media Literacy Week is a new initiative of the European Commission. The aim of the initiative
is to emphasize the social importance of media literacy and to promote new initiatives and projects in the
field of media literacy in the European Union, especially at regional and national level. During one week in
March, a central event, a conference in Brussels, meetings and workshops were held. The most important
part is certainly the opportunity for different actors to bring their activities to a common website and thus
promote them. These activities are organized mainly during that week, but media literacy activities to be held
during the year can also be uploaded. An interesting and important segment for international collaboration
and sharing experiences is the European Media Literacy Award. This year, over 130 projects from different
European countries were nominated and winners were announced in three categories: Award for the most
innovative media literacy project, Award for the most educative media literacy project and Award for the
media literacy project with the greatest European potential.
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Media Literacy Days (Dani medijske pismenosti), Croatia
The Croatian Electronic Media Agency (AEM) and UNICEF in April 2018 developed and launched “Media
Literacy Days”, the largest media literacy project ever organized in Croatia. The aim of the project was to
establish a platform that would encourage the gathering of different actors and their cooperation, to promote
and organize sustainable media literacy projects and to raise public awareness of the importance of media
education. Its sponsors and partners are: Ministry of Culture and Ministry of Science and Education, Croatian
Academic and Research Network “CARNet”, Croatian Film Association with its wide network of clubs and film
literacy projects, Association for Communication and Media Culture – an NGO most active in media education,
and the leading national media. Sixty-one cities hosted 160 workshops, lectures and panel discussions on
media literacy, primarily aimed at children, youth and teachers. It is estimated that more than 6,500 children
and about 660 adults from all over Croatia participated in the project. The project covered several segments
– public lectures and workshops, development of digital educational material, publication of brochures for
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parents and picturebooks for children, as well as holding workshops at leading media for selected schools. In
collaboration with experts, educational material was created to enable lectures on media literacy to be given
to children and young people in kindergartens, elementary schools and high schools, which downloaded this
material from the website.

3.3. Institutional and expert information and recommendations for parents
Of particular importance are materials and information for parents provided by state institutions or
professional associations for protection and welfare of children and for the media. They are mostly in the form
of informative materials and recommendations for parents. Given that professional services and professional
associations guarantee the expertise and validity of the information, such materials are of particular
importance to parents in terms of the reliability and credibility of the source and they give them a sense of
security. We might say that it is the obligation of the state and the profession to provide parents with reliable
and clear information and recommendations. Therefore, such projects are particularly important.
Screens and Children, Belgium, Brussels-Wallonia Region
The project, run by the Office of Birth and Childhood in collaboration with the High Council for Media
Education, involves organizing thematic campaigns for parents and professionals in the field of childhood and
parenting on current topics related to health, education and development of children through multimedia
campaigns, websites and TV programs (available on YouTube), as well as printing publications and posters
on child development and the appropriate environment for children’s needs. Based on a survey on parents’
views, an information campaign was developed for professionals and families (parents and children) to help
them develop critical understanding of the role of information and communication technologies in children’s
education even outside the school environment.
The Health Impacts of Screen Time: A Guide for Clinicians and Parents, United Kingdom
In 2019, the professional association Royal College of Pediatrics and Child Health published guidelines
entitled “The Health Impacts of Screen Time: A Guide for Clinicians and Parents.” The guidelines are based
on an analysis of results of existing research in this area and represent an important and reliable source of
information for parents in dilemmas associated with exposing children to screens and media. In addition to
the guidelines, infographics were also developed to provide parents with needed and reliable information in a
straightforward way.
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Brochure “How to Protect a Child in the World of Internet, Network Technologies and Mobile
Phones”, Croatia
In 2018, the Croatian Regulatory Authority for Network Industries (HAKOM) released a brochure for
parents and children entitled “How to Protect a Child in the World of Internet, Network Technologies and
Mobile Phones”. Based on research conducted in Croatia and the main issues identified, the publication
provides clear guidance on privacy protection, protection against inappropriate content, reporting
mechanisms, peer violence and profile protection on the most popular networks and services in Croatia
(Facebook, Snapchat, Instagram and YouTube).

3.4. Assisting parents and children in choosing positive content
Along with education on the potential negative impacts of the media and information and communication
technologies, as well as educating parents on how to assess the impacts and respond to potentially dangerous
situations, also very important are campaigns to promote positive content. Campaigns like this have been
evolving lately and may relate to different types of media. Their importance is extremely big because they give
parents concrete help in selecting the right content.
Seitenstark, Germany
Seitenstark is a network of quality websites for children. The websites cover a wide variety of topics,
from animals, nature, music, art, society, man, religion, literature, hobbies, creative work, etc. In addition to
articles, videos and audio clips, the websites contain interactive elements, such as games, quizzes, etc. Each of
the sites promoted on the Seitenstark network/website meets strict quality criteria, which include content of
the site, data security and commercial aspect of the site. In addition, the website offers parents, teachers and
other educators tips on media education, provides teaching ideas and offers numerous resources in the adult
section of the website. In addition, the Seitenstark network is committed to ensuring that politics and society
understand the importance of a quality online education offering for children and give it adequate support.
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Media Key, Finland
Media-avain (Media Key) is an online service that helps parents of children ages 4 to 15 find the right
movies for their children. It provides information on movies which is not provided in age suitability ratings,
recommendations and trailers. As part of the project, experts evaluate what age category a particular film
is adequate for and pay special attention to positive content, such as positive idols, success experience and
thought-provoking stories. The evaluation criteria were developed by an expert committee of professionals
in the fields of media education, age classification and categorization, and developmental psychology. The
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project also encourages families to discuss positive and negative contents in the media, as well as thoughts and
emotions evoked by movies. The project is run by Koulukino, the Finnish School Cinema Association.
Positive Online Content Campaign, European Union
The aim of the project is to promote a better digital childhood for younger children, to encourage the
creation of new tools and services, to provide positive examples of digital content for parents, children,
teachers and especially content creators and producers. The project created, among other things, a database
of positive online content, infographics, video clips and guidelines on positive online content for parents,
teachers, educators and content creators. This gives parents the support to choose positive content. The
project is run by members of the Insafe Network of Safer Internet Centers in Europe and the former POSCON
(Positive Online Content and Services for Children in Europe) network.
Mediasmarties, Netherlands
Mediasmarties is a web portal developed in 2004 with the aim of providing an overview of media for children
by age group. The website provides information on media content and products, such as television programs,
movies, games, applications and websites for children ages 1.5 to 11. The database contains over 1300 products.
In addition to the database, parents are offered advice regarding media and children by age group. The project
is run by Mediasmarties for the Ministry of Education, Culture, Science, Health and Welfare, and Sport.
Pan-European Game Information (PEGI), Europe
The Pan-European Game Information (PEGI) age rating system was established to help parents in
Europe make informed decisions when purchasing computer games. Since 2003, the system has replaced
many national systems and is used in 35 countries. It is supported by leading manufacturers of video game
consoles, such as Sony, Microsoft and Nintendo, as well as publishers and developers of interactive games in
Europe. The Interactive Software Federation of Europe (ISFE) developed the system for age categorization.
In addition to gaming categorization, it provides parents with categorization information, advice on
choosing video games, setting game rules, potential dangers such as online game dating, in-app purchases
and control tools available to parents.

3.5. Specific tips for crisis management and damage control
Particularly problematic are situations where the child is already harmed. This can happen in case of
involuntary or unwitting exposure of privacy, changes in the child’s behavior due to acquired media habits,
traumatization by consuming certain content, etc. These kinds of situations are quite complex and require a
quick reaction from parents. For this reason, it is extremely important for parents and others who care for
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children to have materials to help them quickly cope with crisis situations, giving them specific advice on how
to proceed and where to look for help.
You got naked, Finland
The printed and online brochure aims to encourage young people in situations where their images have
been shared without their consent. The brochure contains information about images in the online sphere and
provides a practical guide on what to do, who to contact and how to minimize damage in a situation where
someone shares their images or videos without their consent. The publication was distributed in schools for
prevention purposes in collaboration with teachers, local police and the social service. The target groups were
children ages 12-15, parents and teachers and the project was run by the Danish Safer Internet Center and the
Media Council for Children and Young People.
Mediaopvoeding.nl, Netherlands
The website, in addition to information about children and the media, offers parents, educators and
teachers the opportunity to ask questions answered by a team of experts in the given field. Topics cover a
wide range of topics, from online security to relevant educational media content. The project is run by the
Opvoeden.nl foundation.

3.6. Education for parents
Popular formats of media literacy projects for parents certainly include different types of education.
They can take the form of seminars, workshops, etc., online or offline, and cover different topics and levels of
interactivity. Good examples of such education are:

36

Education for Parents “Children of Media”, Croatia
Since 2010, the Association for Communication and Media Culture has been organizing, as part of
the “Children of Media” (Djeca medija) project, numerous trainings for children, teachers and parents in
elementary and high schools, libraries, various associations and parishes, with the help of a large number of
volunteers. The lectures include presentations with numerous educational examples, as well as interesting
positive and negative examples of media reporting and media use, which are essential for understanding the
necessity of media education. In order not to reduce the lectures to a dry presentation by the lecturers, they
are enriched with workshops appropriate for the participants’ age, thus encouraging their active and critical
thinking about the media. Through discussions and by presenting opinions, participants are made aware of
the consequences of misuse of the media and their impact on society/young people, such as rise in violence,
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cyberbullying, etc., as well as the benefits of media in educating children and encouraging positive behaviors,
such as understanding, respect and concern for others. This project is an extraordinary example of the power
of the academic community in association with motivated volunteers and students and has received several
important awards.
Workshops for parents Blickwechsel.de, Germany
In addition to resources for parents and teachers, the Blickwechsel Association for Media and Cultural
Studies offers two-hour education for parents on children and the media. In these workshops, trained experts
at the invitation of nurseries, kindergartens, schools and other institutions where children spend time educate
parents and address their dilemmas. They also offer courses for children to improve their media literacy.
Online trainings for parents Digital Citizenship 2020, Spain
Digital Citizenship 2020 is an initiative that offers parents, teachers and children training sessions on
digital content and tools for the new digital citizenship. The purpose of these trainings is to facilitate the
informed use and consumption of audiovisual content appropriate to the needs of each group, reduce the
digital gap separating parents and children and contribute to the empowerment of citizens. Since 2012, the
project has contributed to increasing the information of audiovisual content users and thereby the protection
of children as consumers of media content.
The project is run by iCmedia, Consumers Association and Media Users Association.

3.7. Resources for Working with Children at Home
Parents are also greatly assisted by various resources developed for working with their children at home.
They contain many educational elements, but are tailored to the language and style of communication of
children. Interactivity is a particularly important component of such resources, as it especially attracts
children. Good examples of such materials include:
Happy onlife, European Union
The European Commission’s Joint Research Center has developed the Happy Onlife project. This is
a toolkit, including a game for children, parents and teachers, aimed at raising awareness of the risks and
opportunities offered by the internet and promoting the best online practices. Happy Onlife aims to empower
teachers and parents to actively guide children to become smarter, more responsible and respectful when
using digital media. It presents key messages about the use and overuse of digital technologies by children, the
risks associated with the misuse of digital technologies, and provides simple and clear strategies of prevention,
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mediation and remediation. Resources are concrete and very helpful for parents. The children’s game can be
downloaded through the application or played in physical form.
Oline goes online, Denmark
The Danish public service broadcaster, in cooperation with the Media Council for Children and Young
People, has developed the “Oline goes online” project as part of the “Oline’s Island” online world for children
ages 3 to 6. It teaches children how to explore the online world and learn about the internet and how to use a
computer. They look at pictures with Oline, sing songs and play games with her and her friends and can send
messages to her. Children learn about positive behavior on the internet, virtual friends and privacy.
A Picturebook about Media, Croatia
“A Picturebook about Media – Media Literacy for Young Children” (Slikovnica o medijima – medijska
pismenost za najmlađe) is part of an educational package for pre-school children, which was prepared, in
cooperation with local experts, by the Agency for Electronic Media of Croatia and UNICEF for Media Literacy
Days. The picturebook is devoted to children, parents, foster parents and educators. Its purpose is to provide
the youngest children the opportunity to understand the media through one of the first lessons in media
literacy, one about the difference between the media world and the real world. With the picturebook and adult
guidance, children will learn this lesson through play and exploration. Copies of the picturebook are sent to
kindergartens, NGOs, libraries and other institutions working with pre-school children, which have signed up
for participation in the Media Literacy Days, and are available to everyone for download in electronic form.

3.8. Individual or series of public events
A particularly popular format for children and young people are festivals or events in the public sphere,
which combine a fun and educational character. They frequently have an accompanying educational
component for parents and often a commercial nature. Examples of such projects include:
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GameOn Game Culture Festival, Lithuania
GameOn is the first gaming culture festival in the Baltic states. This important campaign aimed to better
explain the social, technological, creative and strategic background of the gaming culture to the general public.
Computer and video games are often negatively perceived and discussed. That is why the organizers decided to
bring together gamers, educators, video game industry experts and parents to unravel game-related myths and
clarify the gaming culture. The new generation has made e-sport one of the largest industries on the planet.
They spend their free time playing games online, watching professional players and YouTubers and dreaming
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that they will follow in their footsteps. Most parents are disconnected from this new reality and would love to
learn more about it, precisely because of the role it plays in their families. The festival is organized by YDX and
other partners.
Kinobalon, Slovenia
Kinobalon is a movie education program for children and young people organized by Kinodvor Cinema in
Ljubljana. The structure of the Kinobalon is based on the idea of family movies for children on weekends and
during the holidays, which accompany workshops and a film school program for children and young people
ages 3 to 18 on weekday mornings, followed by debates. These programs also have educational materials for
parents and teachers and brochures on the various series that Kinobalon offers to children. To help teachers
choose the right movie, Kinobalon also publishes a movie catalog before the school year begins.
Balkan Tube Fest (BTF), Balkans
BTF is a festival dedicated to fans of the YouTube culture and the most popular YouTubers in the Balkans.
The YouTube community has grown tremendously in the Balkans and around the world in the last few
years. BTF is a direct gathering of YouTube stars from this region and their fans, as well as a review of the best
clips of the past season. The festival is of regional character and brings together young people from the former
Yugoslavia. The first three festivals were held in Belgrade from 2015 to 2017, while in 2017 the BTF was held in
Sarajevo, with over 3000 participants, children, parents and YouTubers. In 2018, the BTF was held in Banja Luka.
The BTF program takes place simultaneously on a big stage and a small stage, where lectures and panels are held,
as well as on side stages, where meet and greets of YouTubers with fans are held, as well as various challenges and
competitions. This commercial festival also has an educational component for both children and parents.

3.9. Collaboration projects between children, parents and teachers
As explained above, many media literacy projects take place in schools, often outside regular teaching
activities. Most often, to a greater or lesser extent, parents are involved in such projects. It might be working
together to develop and test educational materials, establish rules, or deepen both parents’ and children’s
knowledge through homework assignments. Below are several examples of such projects:
MediaMasters, Netherlands
MediaMasters is an interactive media literacy game with offline and online elements. The aim of the
game is to raise awareness among teachers, parents and students about media literacy topics. Playing the
game, students in the last two grades of elementary school develop media literacy competencies by working
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together to solve problems related to media, working on media literacy assignments, creating media content
together and discussing media literacy topics. The online game is played in the classroom, at school and at
home. Topics that students cover are: social networking, coding, cyberbullying prevention, vlogging and online
collaboration. The Royal Library of the Netherlands, as a key partner, has developed a special element of the
game on information literacy. Students must use it and improve their media literacy skills and learn from each
other to complete the game as a class. The game is played by over 100,000 students each year during the Dutch
Media Literacy Week in November. It is aimed at teachers, parents and students ages 10 to 12 and is run by
Netwerk Mediawijsheid with the support of the European Commission’s Better Internet for Kids initiative.
Children, teachers and parents against hate speech and discrimination, Bulgaria
In the first part of this project, the Bulgarian Safer Internet Center developed ten preparatory materials for
elementary school students. The teaching materials provided for various extracurricular activities involving
children, teachers and parents. In this way, parents were able to actively help develop their children’s new
skills. In the second part of the project, the finalized teaching materials were tested in four schools in Sofia,
two of which have students from different ethnic groups. The testing resulted in valuable indicators for the
development of methodological guidelines that were presented to teachers in different elementary schools.
Smartphone, Germany
The aim of the Smartphone project, held at a high school, was to bring children, teachers and parents
together to become aware of their mobile phone habits and in a democratic process define and adopt rules for
the use of smartphones in school. First, each class critically discusses the use and importance of smartphones
and then together sets its rules for using the phone at school during breaks. Afterwards, class representatives
present their rules at a meeting with teaching staff and parents and, in a democratic process involving over 1000
participants, make common rules that include what is important to students as well as teachers and parents.
Finally, sanctions for rule violations are defined. The project is the recipient of the distinguished Dieter Baack
Prize for media education. It was developed by the state regulator Bremische Landesmedienanstalt and the
Service for Youth Issues in collaboration with the Oberschule Findorff school and Lidice Haus.

3.10. Research
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And the last but not least important category of media literacy projects in the family is research. Namely,
research on the media habits and media literacy of children and parents, as well as on the attitudes of parents
regarding the media habits of children, is an important prerequisite for the development of such projects, as
they provide an overview of the situation specific to each country. By participating in research, children and
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parents simultaneously become aware of their media habits and attitudes towards the media and learn about
segments of media and their relationship to media that they were unaware of. After the completion of research,
the results are usually presented to families and other stakeholders involved in media literacy projects. Good
examples of such research are:
OFCOM media literacy research program, United Kingdom
The UK Ofcom (Office of Communications) regulator, which is responsible for audiovisual media services,
radio and telecommunications, among others, has a legal obligation to promote media literacy. It does so
primarily through comprehensive and continuous research in the field of media literacy, in which it is one
of the world’s most respected actors. The goal of media literacy research is to gain a thorough insight into
attitudes, understanding and motivations, as well as the roles that the media plays in people’s daily lives. Two
of five regular studies relate specifically to children: “Children and Parents: Media Use and Attitudes Report”,
an annual survey of children ages 3-15 and their parents; and “Children’s Media Lives”, an annual qualitative
study which follows 18 children and their media habits. The research findings are presented and discussed
with the general public and serve as a basis for policy making and further activities.
Survey “Children, Parents and Media”, Montenegro
As part of a media literacy campaign for the needs of the Agency for Electronic Media of Montenegro and
UNICEF, the survey “Children, parents and media” was carried out in 2018. This large and important survey
was conducted on a nationally representative sample of 1,050 parents of children ages 4 to 17 years and 655
children ages 9 to 17, through a questionnaire completed in households across Montenegro, providing insight
into the media habits of children in Montenegro by age, the media literacy of parents and parents’ attitudes.
The survey served as a basis for developing further activities of the Electronic Media Agency and UNICEF in
this area.
EU Kids Online, European Union
EU Kids Online is a multinational research network run by the London School of Economics (LSE) and
funded by Better Internet for Kids, a European Commission program. The aim of the network is to enhance
knowledge of European children’s online opportunities, risks and safety. It uses multiple methods to map
children’s and parents’ experience of the Internet and collaborates with national and European policy
stakeholders. It works to promote a safer online environment for children. The network carries out and
publishes surveys on children and online media and research articles on topics related to children and media,
media education, parenting, etc.
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4. RECOMMENDATIONS FOR IMPLEMENTATION OF MEDIA
LITERACY PROJECTS IN THE FAMILY IN BOSNIA AND HERZEGOVINA
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As shown in the previous chapter, media literacy projects targeting families in Bosnia and Herzegovina are
rare for now. Parents and children, especially those who are not yet covered by compulsory education, have few
opportunities to acquire the skills and competencies required to successfully live in the digital age. There is no
comprehensive and representative research on the media habits of B&H children and parents’ attitudes, which
would give insight into the specific situation in the country and provide a foundation for further activities.
Specialized web portals that provide parents, children and other interested parties with relevant information
about children and the media currently exist only in the field of cyber security. Civil society activities in the
form of education and other activities aimed at raising the awareness and knowledge of parents and children,
as well as development of relevant materials for parents and children, are present, but should be much more
intensive given the importance and role of the media in the lives of children and families. Collaboration of
stakeholders from different sectors could be more intense and the lack of availability of developed resources
for the public is also problematic.
In line with the described situation, the following facts should be taken into account when designing and
implementing family media literacy projects in Bosnia and Herzegovina:
- Families, parents and children are heterogeneous groups, comprising individuals of different
characteristics. A particularly important factor when planning activities is the age of the child to whom the
activities relate. However, the diversity of families should also be kept in mind, both in terms of family size
and constellation, education and interest in a particular topic, as well as the financial and technical resources
available to them, the style of parenting they practice, the amount of leisure time and how the family uses it.
- Most projects are aimed at school-age children, among other things because they are most easily reached
by existing structures through schools, extracurricular activities, workshops of different NGOs, etc. It is
necessary to develop projects that address the needs of different age categories of children, taking into
account their level of cognitive and moral development. Activities should therefore be conceptualized for
children and parents from birth until the end of adolescence, when young people take responsibility for their
relationship with the media.
- Children with developmental disabilities represent a particularly vulnerable category and it would
be desirable to adapt the projects to the diverse specificities of this heterogeneous target group, for which
appropriate use of the media may be of particular importance.
- The role of parents in mediating between the media and children changes as children grow. It is desirable
that parents at every age of the child, together with their children, learn and make decisions about the role
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that the media and information technologies have in their lives. Therefore, it would be positive if all projects,
including those involving teenagers, had a supporting component for parents.
- A balance between a protectionist approach and empowerment of parents and children needs
to be struck. Focus should be placed equally on the potential risks and the opportunities that the media
and information and communication technologies offer for personal development. The message given to
parents should not only be that their responsibility is the safety and well-being of children, but also that they
are the key helpers for the child to make the maximum progress and utilize all the potential of the media
and information and communication technologies for various aspects of personal development, including
education, preparation for the labor market, social contacts, quality leisure time and development of creativity.
Children and parents need to learn together, bond and create together using digital media. What is important
in this regard is:
- offering parents and children basic knowledge of both the positive aspects and the potential risks
of the media and information and communication technologies,
- providing specific advice regarding smart technology choices for households,
- providing specific advice for the evaluation and selection of appropriate media content,
- assisting in the selection of an appropriate strategy of mediation between children and the media,
- providing specific advice for solving potential problems and crises,
- using communication channels and language familiar to children and parents, such as video clips,
games, etc., and making activities as interactive as possible.
- Good examples of different types of media literacy projects presented in this analysis can serve as an idea
for developing similar initiatives in Bosnia and Herzegovina. Especially the pan-European projects and the
materials created in these projects can be adapted relatively easily and these resources should definitely be
used. However, all available data on the specificities of children, parents and the media in Bosnia and
Herzegovina should also be taken into account. It is therefore important to encourage research in this area
in Bosnia and Herzegovina, of which, unfortunately, there is very little. The structure of projects and the actors
who will implement them depend heavily on the existing structures in the country, starting with the existence
and mandates of various institutions dealing with child and family support, the organization and interest of the
media industry and the industry of information and communication technologies and consumer protection
organizations, the activities and interest of the scholarly community and the position of available volunteers.
- An interdisciplinary approach to this subject is of great importance. It is therefore necessary to work
together with other actors in this field wherever possible. The most important actors include educational
professionals such as kindergarten educators, teachers and professors, student and parent councils, librarians,
pedagogues, psychologists, pediatricians, defectologists, representatives of the academic community, experts
in the field of communication science, media pedagogy, lifelong learning and adult education, public institutions
responsible for the welfare of children and the media and information and communication technologies such
as regulators, ministries of communication and education, ombudsmen for children, national bodies such as
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the Safe Internet Center, etc., as well as representatives of the media industry and industry of information and
communications technologies, including media content producers. Cross-sectoral cooperation between
public institutions, the civil sector and the economy is of particular importance and potency. Official institutional
recommendations are especially important for parents in terms of the credibility of sources and reliability of
provided information.
- Continued availability of produced materials to the general public should be ensured. For this purpose,
the practice of creating national resource centers as a form of cooperation between public institutions, the civil
sector and, in some cases, representatives of the economy has proven to be good. Most often in the form of web
portals, they provide information to parents and families, as well as professionals from various fields dealing with
children and the media.
- In order to ensure adequate continued support for those who are implementing activities of media literacy in
the family, who mostly come from the civil sector, it is essential to work simultaneously on advocating for greater
integration of media literacy into appropriate strategic documents and policies. This will contribute to
stronger engagement and greater resources for the public sector and support to all other actors in this field.

44

MEDIA LITERACY IN THE FAMILY AND RECOMMENDATIONS FOR IMPLEMENTATION OF PROJECTS ON PROMOTION OF MEDIA
LITERACY IN THE FAMILY IN BOSNIA AND HERZEGOVINA

BIBLIOGRAPHY
Bandura, Albert. 1990. “Uloga procesa učenja u modelu razvoja ličnosti”. In Proces socijalizacije kod djece, 37-57. Belgrade:
Institute for Textbook Publishing and Teaching Aids.
Blum-Ross, Alicia, and Sonia Livingstone. 2016. Families and Screen Time: Current Advice and Emerging Research. Media
Policy Brief 17. London: Media Policy Project, London School of Economics and Political Science.
Council of the European Union. 2016. Developing Media Literacy and Critical Thinking through Education and Training.
https://europa.eu/newsroom/content/council-conclusions-developing-media-literacy-and-critical-thinkingthrough-education-and_en (accessed 7 November 2019).
Directive 2010/13/EU of the European Parliament and of the Council of 10 March 2010 on the Coordination of Certain
Provisions Laid Down by Law, Regulation or Administrative Action in Member States Concerning the Provision of
Audiovisual Media Services (Audiovisual Media Services Directive) (Text with EEA relevance) OJ L 95, 15 April 2010, pp.
1–24.
Directive (EU) 2018/1808 of the European Parliament and of the Council of 14 November 2018 amending Directive
2010/13/EU on the Coordination of Certain Provisions Laid Down by Law, Regulation or Administrative Action in
Member States Concerning the Provision of Audiovisual Media Services (Audiovisual Media Services Directive) in View
of Changing Market Realities PE/33/2018/REV/1OJ L 303, 28 November 2018, pp. 69–92.
EAVI for European Commission. 2010. Study on Assessment Criteria for Media Literacy Levels. < https://ec.europa.eu/
assets/eac/culture/library/studies/literacy-criteria-report_en.pdf > (accessed 7 November 2019).
European Audiovisual Observatory. 2016. Mapping of Media Literacy Practices and Actions in EU-28. Strasbourg: European
Audiovisual Observatory.
European Commission. 2007. A European Approach to Media Literacy in the Digital Environment. Brussels: Commission
of the European Communities. https://eur-lex.europa.eu/LexUriServ/LexUriServ.do?uri=COM%3A2007%3
A0833%3AFIN%3AEN%3APDF (accessed 7 November 2019).
European Commission. 2015. Report Meeting of the Media Literacy Expert Group 1 December 2015. Brussels: European
Commission.
https://ec.europa.eu/transparency/regexpert/index.cfm?do=groupDetail.groupMeetingDoc&docid=15668
(accessed 7 November 2019).
Frau-Meigs, Divina, Irma Velez, and Julieta Flores Miche, ed. 2017. Public Policies in Media and Information Literacy in
Europe Cross-Country Comparisons. London: Routledge.
Hepp, Andreas. 2013. “The Communicative Figurations of Mediated Worlds: Mediatization Research in Times of the
‘Mediation of Everything’”. European Journal of Communication 28, no. 6: 615–629.
Hodžić, Sanela, Brankica Petković, and Sandra Bašić Hrvatin. 2019. Medijska i informacijska pismenost u Bosni i
Hercegovini: brojne inicijative civilnog sektora i nedostatak javnih politika. Sarajevo: Media and Civil Society
Development Foundation Mediacentar.

45

MEDIA LITERACY IN THE FAMILY AND RECOMMENDATIONS FOR IMPLEMENTATION OF PROJECTS ON PROMOTION OF MEDIA
LITERACY IN THE FAMILY IN BOSNIA AND HERZEGOVINA

Institute for Social Science Research, University of Sarajevo Faculty of Political Sciences. 2019. Pozicijska studija o
politikama i strategijama medijske i informacijske pismenosti u Bosni i Hercegovini: Medijska i informacijska pismenost:
vrijeme je za strateški pristup. http://fpn.unsa.ba/b/wp-content/uploads/2019/01/BH_MIP_Pozicijska-studija_BHS-1.
pdf (accessed 7 November 2019).
Korać, Nada, Ivana Zečević, and Jasna Barjaktarević. 2009. Uticaj televizije na djecu i maloljetnike. Sarajevo: Communications
Regulatory Agency. https://rak.ba/bos/aktuelnost.php?uid=1269468566&root=1274081346 (accessed 7 November 2019).
Livazović, Goran. 2014. Osobni i socijalni razvoj djece u obitelji i školi: priručnik za roditelje/staratelje i nastavnike.
Sarajevo: Association “Društvo ujedinjenih građanskih akcija”.
Livingstone, Sonia. 1998. “Mediated Childhoods: A Comparative Approach to Young People’s Changing Media Environment in
Europe”. European Journal of Communication 13, no. 4: 435–456.
Livingstone, Sonia. 2007. “Do the Media Harm Children?: Reflections on New Approaches to an Old Problem.” Journal of
Children and Media 1, no. 1: 5–14.
Livingstone, Sonia, Leslie Haddon, Anke Görzig, and Kjartan Ólafsson. 2011. Risks and Safety on the Internet: The
Perspective of European Children: Full Findings and Policy Implications from the EU Kids Online Survey of 9-16
Year Olds and Their Parents in 25 Countries. EU Kids Online, Deliverable D4. London: EU Kids Online Network.
Livingstone, Sonia. 2016. “Reframing Media Effects in Terms of Children’s Rights in the Digital Age.” Journal of Children and
Media 10, no. 1: 4–12.
Livingstone, Sonia, Kjartan Ólafsson, Ellen J. Helsper, Francisco Lupiáñez-Villanueva, Giuseppe A. Veltri, and Frans Folkvord.
2017a. “Maximizing Opportunities and Minimizing Risks for Children Online: The Role of Digital Skills in Emerging
Strategies of Parental Mediation.” Journal of Communication 67, no. 1: 82–105.
Livingstone, Sonia, Dafna Lemish, Sun Sun Lim, Monica Bulger, Patricio Cabello, Magdalena Claro, Tania Cabello, Joe
Khalil, Kristiina Kumpulainen, Usha S. Nayar, Priya Nayar, Jonghwi Park, Maria Melizza Tan, Jeanne Prinsloo, and
Bu Wei. 2017b. “Global Perspectives on Children’s Digital Opportunities: An Emerging Research and Policy Agenda.”
Pediatrics 140, S2:S137–S141.
Livingstone, Sonia, Lucyna Kirwil, Cristina Ponte, and Elisabeth Staksrud. 2017c. “In Their Own Words: What Bothers
Children Online?” EU Kids Online. https://www.lse.ac.uk/media@lse/research/EUKidsOnline/EU%20Kids%20III/
Reports/Intheirownwords020213.pdf (accessed 7 November 2019).
Machet, Emmanuelle. 2008. Media Literacy – What Role for The Regulators?. Background Paper EPRA/2008/02. http://
www.epra.org/attachments/272 (accessed 7 November 2019).
Miller, Daniel, Elisabetta Costa, Nell Haynes, Tom McDonald, Razvan Nicolescu, Jolynna Sinanan, Juliano Spyer, Shriram
Venkatraman, and Xinyuan Wang. 2016. How the World Changed Social Media. London: UCL Press.
Millwood Hargrave, Andrea, and Sonia Livingstone. 2006. Harm and Offence in Media Content: A Review of Evidence.
Bristol: Intellect.
46

O’Neill, Brian. 2008. Media Literacy and the Public Sphere: Contexts for Public Media Literacy Promotion in Ireland.
London: London School of Economics. http://eprints.lse.ac.uk/21578/ (accessed 7 November 2019).

MEDIA LITERACY IN THE FAMILY AND RECOMMENDATIONS FOR IMPLEMENTATION OF PROJECTS ON PROMOTION OF MEDIA
LITERACY IN THE FAMILY IN BOSNIA AND HERZEGOVINA

Perez Tornero, José Manuel. 2008. “Media Literacy. New Conceptualisation, New Approach.” In Empowerment Through
Media Education: An Intercultural Dialogue, edited by Ulla Carlsson, Samy Tayie, Geneviève Jacquinot-Delaunay and
José Manuel Pérez Tornero, 103–116. Goteborg: The International Clearinghouse on Children, Youth and Media.
Perez Tornero, José Manuel, and Tapio Varis. 2010. Media Literacy and New Humanism. Moscow: UNESCO Institute for
Information Technologies in Education.
Peruško, Zrinjka. 2019. “Medijatizacija i društvena promjena: prilog istraživanju medijatizacije politike”. Politička misao
56, no. 1: 163–187.
The Royal College of Paediatrics and Child Health. 2019. The Health Impacts of Screen Time: a Guide for Clinicians
and Parents. https://www.rcpch.ac.uk/resources/health-impacts-screen-time-guide-clinicians-parents (accessed 7
November 2019).
Council of Europe. 2019. Media Regulatory Authorities and Protection of Minors. https://rm.coe.int/6-mne-ras-andprotection-of- minors/16809691b2 (accessed 7 November 2019).
Schramm, Wilbur, Jack Lyle, and Edwin B. Parker. 1961. Television in the Lives of Our Children. Stanford: Stanford University
Press.
Tajić, Lea. 2013. Medijska pismenost u Bosni i Hercegovini. Sarajevo: Internews.
Tajić, Lea. 2015a. “Uloga evropskih regulatornih tijela u oblasti medijske pismenosti”. In Medijska pismenost – preduvjet za
odgovorne medije: zbornik radova sa 5. regionalne znanstvene konferencije Vjerodostojnost medija, edited by Viktorija
Car, Lejla Turčilo, Marijana Matović, 91–104. Sarajevo: Faculty of Political Sciences.
Tajić, Lea. 2015b. “Uloga regulatornih tijela u oblasti medijske pismenosti s posebnim akcentom na aktivnostima
Regulatorne agencije za komunikacije BiH”. In Medijska pismenost u digitalnom dobu, edited by Vanja Ibrahimbegović
Tihak, 181–210. Sarajevo: Internews.
Tomljenović, Robert. 2018. Regulatory Authorities for Electronic Media and Media Literacy. Comparative Analysis of
the Best European Practices. Strasbourg Cedex: Council of Europe.
United Nations. 1989. Convention on the Rights of the Child. https://www.ombudsmen.gov.ba/documents/obmudsmen_
doc2013031807224360cro.pdf (accessed 7 November 2019).
UNESCO. 2008. Teacher Training Curricula for Media and information Literacy, Background Strategy Paper: International
Expert Group Meeting. Paris: UNESCO. http://www.unesco.org/new/fileadmin/MULTIMEDIA/HQ/CI/pdf/teacher_
training_curricula_mil_background_strategy_paper_final_en.pdf (accessed 7 November 2019).
Vīķe-Freiberga, Vaira, Herta Däubler Gmelin, Ben Hammersley, and Luís Miguel Poiares Pessoa Maduro. 2013. The Report of
the High Level Group on Media Freedom and Pluralism: A Free and Pluralistic Media to Sustain European Democracy.
https://ec.europa.eu/digital-single-market/sites/digital-agenda/files/HLG%20Final%20Report.pdf
(accessed
7
November 2019).
Zečević, Ivana. 2010. Utjecaj televizijskih sadržaja na djecu: smjernice za klasifikaciju televizijskih sadržaja. https://www.
rak.ba/bs-Latn-BA/brdcst-media-literacy (accessed 7 November 2019).
47

MEDIA LITERACY IN THE FAMILY AND RECOMMENDATIONS FOR IMPLEMENTATION OF PROJECTS ON PROMOTION OF MEDIA
LITERACY IN THE FAMILY IN BOSNIA AND HERZEGOVINA

ABOUT THE AUTHOR
Lea Čengić, born Tajić, received a master’s degree on the topic of media literacy from the Faculty of Political
Sciences in Sarajevo in 2012. Since 2009, she has been employed by the Communications Regulatory Agency of
Bosnia and Herzegovina. As an editor, author and co-author, she published a number of publications on media and
media literacy, with a particular focus on media regulation, EU media law, media literacy and child protection, and
media education. She is also the author of the first media literacy study in B&H entitled “Media Literacy in Bosnia
and Herzegovina”, published in 2013. She attended training for media literacy trainers at the US Center for Media
Literacy and held numerous trainings on media, media regulation, media literacy and child protection. Since 2011,
she has actively participated in the promotion of a safer and better internet by participating in marking Safer
Internet Day. She is active in delivering presentations at conferences and other professional meetings in the country
and abroad on media and media literacy, with particular emphasis on media regulation, EU media law, media literacy
and child protection. She is married and the mother of one daughter.

48

MEDIA LITERACY IN THE FAMILY AND RECOMMENDATIONS FOR IMPLEMENTATION OF PROJECTS ON PROMOTION OF MEDIA LITERACY IN THE FAMILY IN BOSNIA AND HERZEGOVINA

APPENDIX 1: OVERVIEW OF SPECIFIC PROJECTS ON MEDIA LITERACY IN THE FAMILY IN EUROPE

49

Project title

Country/
territory

Project organizer/
leader

Project description

Target group

Type of
project

Link

Better Internet for
Kids (BIK)

European
Union

European Schoolnet
for the European
Commission

Better Internet for Kids (BIK) is a platform for exchange of resources, services
and good practices among national Safer Internet Centers (SICs) as well as for
providing services to their end users, parents, the industry, etc. In line with the
European Commission’s Strategy for a Better Internet for Kids, the platform’s
primary vision is to create a better internet for children and young people by
increasing access to quality resources for children and young people, educators,
parents and the industry, building awareness and capacity, creating a safe
internet and fighting against violence and sexual exploitation. This umbrella
platform brings together national Safer Internet Centers which, above all, help
children and parents, as well as other actors, in the following ways: 1. Through
awareness and information centers for children, parents and teachers on better
and safer use of the internet with various resources; 2. Through helpline contact
services that provide information and advice and help children, young people
and parents deal with harmful or inappropriate content, contact (e.g. grooming)
and behaviors such as cyberbullying or sexting; and 3. Through hotlines for
receiving and managing reports and information about online illegal sexual
abuse of children. The Safer Internet Day and Positive Online Content Campaign
are held within this initiative.

Children,
youth, parents,
educators,
industry

Online
platform with
resources
and links
to national
safer internet
centers

https://www.
betterinternetforkids.eu/web/
positiveonlinecontent/about

Positive Online
Content Campaign

European
Union and
wider

Members of Insafe
network of safer
internet centers in
Europe and former
network POSCON
(Positive Online
Content and Services
for Children in
Europe)

The aim of the project is to promote a better digital childhood for younger
children, to encourage the creation of new tools and services and to provide
positive examples of digital content for parents, children, teachers and especially
for content creators and producers. The project created, among other things, a
database of positive online content, infographics, video clips and guidelines on
positive online content for parents, teachers, educators and content creators.

Parents,
teachers,
content
creators

Campaign,
database of
positive sites,
educational
resources

https://www.
betterinternetforkids.eu/
web/positiveonlinecontent/
campaign

Happy Onlife

European
Union

Joint research center
of the European
Commission

Happy Onlife is a range of tools, including a game for children, parents and
teachers, which aims to increase awareness of the risks and opportunities
offered by the internet and to promote best online practices. Happy Onlife aims
to empower teachers and parents to actively guide their children to become
smarter, more responsible and more respectful when using digital media.
It presents key messages about the use and overuse of digital technologies
by children, the risks associated with the misuse of digital technologies and
provides simple and clear strategies for prevention, mediation and assistance.
The resources are concrete and very helpful for parents. The game for children
can be downloaded via the application or played in physical form.

Children ages
8-12, parents,
teachers

Game, various
resources

https://web.jrc.ec.europa.eu/
happyonlife/

Pan-European
Game Information
(PEGI)

Europe

PEGI s.a. company

The Pan-European Game Information (PEGI) age rating system was established
to help European parents make informed decisions when purchasing computer
games.
Since 2003, the system has replaced many national systems and is used in 35
countries. It is supported by leading manufacturers of video game consoles
such as Sony, Microsoft and Nintendo, as well as publishers and developers of
interactive games in Europe. The Interactive Software Federation of Europe
(ISFE) developed the system for age categorization. In addition to categorizing
games, it provides information to parents about categorization, advice for
parents on choosing video games, setting game-related policies, potential
dangers such as online game dating, in-app purchases and parental control tools.

Parents,
children

Advice for
parents, age
categorization
system for
videogames

www.pegi.info

EU Kids Online

European
Union

London School of
Economics (LSE)

EU Kids Online is a multinational research network funded by the European
Commission’s Better Internet for Kids program. The aim of the network is to
increase knowledge about online opportunities, risks and safety of children
in Europe. It uses a variety of methods to map the experiences of children
and parents with the internet and collaborates with stakeholders involved
in policymaking at national and EU level. Works to promote a safer online
environment for children.

Parents,
children,
teachers,
public, media
policymakers

Research
projects on
children and
online media,
research
articles on
topics related
to children and
media, media
education,
parenting, etc.

http://www.lse.ac.uk/mediaand-communications/
research/research-projects/
eu-kids-online

European Media
Literacy Week

European
Union

European
Commission

European Media Literacy Week is a new initiative of the European Commission.
The aim of the initiative is to highlight the social importance of media literacy
and to promote new initiatives and projects in the field of media literacy in the
European Union, especially at regional and national level. During one week
of March, a central event, a conference in Brussels, as well as meetings and
workshops, are held. The most important feature is certainly the opportunity for
different actors to bring their activities to a common website.
These activities are organized mainly during that week, but other activities may
be uploaded as well. An interesting and important segment for international
collaboration and sharing of experiences is the European Media Literacy Awards
2019. This year, over 130 projects from different European countries were
nominated and winners were announced in three categories: award for the most
innovative media literacy project, award for the most educative media literacy
project and award for the media literacy project with the greatest European
potential.

General public

Campaign
with different
activities by
various actors,
award for
projects

https://ec.europa.eu/digitalsingle-market/en/news/
european-media-literacyweek

Wild Web Woods

Europe

Council of Europe

The Wild Web Woods game is designed to help children properly learn the rules
of internet safety, using stories from fairy tales that are well-known to them,
and to get through the various dangers to the famous city of Komet. The game
is basically aimed at children ages 7 to 10 years and is featured on the Council of
Europe website in several languages.
The game is conceived in the spirit of the Council of Europe’s program “Building
Europe for Children and with Children”, with the aim of promoting the rights
of children and providing protection against all forms of violence, including
dangers that lurk online. The game is also based on the fundamental principles
of the Council of Europe to reduce children’s dependency on the internet,
in accordance with the principles of the recently adopted Council of Europe
Convention on the Protection of Children Against Sexual Exploitation and
Sexual Abuse.

Children,
parents

Interactive
game

http://www.wildwebwoods. org/
popup.php?lang=ba

Les enfants et les
écrans
(Children and
Screens: An
Information
Campaign)

Belgium,
BrusselsWallonia
Region

Office of Birth
and Childhood in
collaboration with
the High Council for
Media Education

Organization of thematic campaigns for parents and professionals in the field
of childhood and parenting on current topics related to the health, education
and development of children through multimedia campaigns, websites and
TV programs (available on YouTube), as well as printing of publications and
posters on child development and environment that fits children’s needs. Based
on research on parents’ attitudes, an information campaign for professionals
and families (parents and children) was created to help them develop critical
understanding of the role of ICT in children’s education and outside the school
environment.

Professionals,
parents,
children

Recommendations, infocampaigns, video
clips

https://www.one.be/public/612-ans/vie-de-famille/lesecrans/

MediaNest

Belgium

Mediawijs (Flemish
Knowledge Center
for Digital and Media
Literacy) with the
participation of 20
partners

MediaNest is a public website that aims to support parents and grandparents Parents,
interacting with children in the context of media use. The project covers three grandparents
main topics: 1) growing up with the media; 2) cyberbullying; 3) gaming/video
games.
Growing up with the media is a central theme. The website informs parents,
interacts with them and directs them to information and solutions to issues
they have regarding media literacy and children. It starts with a positive attitude
towards the media and parenting, but also deals with the possible dangers.

Website with
resources for
parents

https://www.medianest.be/

Children, Teachers
and Parents against
Hate Speech and
Discrimination

Bulgaria

Bulgarian Safer
Internet Center (SIC)

In the first part of the project, ten preparatory materials for education of elementary
school students were developed. The teaching materials included various
extracurricular activities involving children, teachers and parents. In this way,
parents were able to actively help develop their children’s new skills. In the second
part of the project, the finalized teaching materials were tested in four schools in
Sofia (two of which have students from different ethnic groups). The testing resulted
in valuable indicators for the development of methodological guidelines that were
presented to elementary school teachers.

Children,
teachers,
parents

Teaching
material, pilot
project in
schools

https://www.safenet.bg/en/
trainings

Deti a media
(Children and
Media)

Czech
Republic

Czech regulator for
radio and television
broadcasting (RRTV)

A website set up to serve as a platform for presentation and exchange of
experts’ opinions, serving as a source of information for parents, teachers and
other educators interested in the negative impact media can have on children.
Contains information for parents on issues related to television broadcasting
legislation and risks related to children and television.

Parents,
teachers,
educators

Website with
information
on the impact
of television
on children

www.deti-a-media.cz

Seitenstark

Germany

Seitenstark e. V.,
association in the
framework of the
initiative “Gutes
Aufwachsen mit
Medien” (Growing Up
Well with Media)

Seitenstark is a network of quality websites for children. The websites cover a
wide variety of topics from animals, nature, music, art, society, man, religion,
literature, hobbies and creative work, etc. In addition to articles, videos and
audio, the websites contain interactive elements such as games, quizzes, etc.
Each of the sites promoted on the Seitenstark network meets strict quality
criteria, covering the content of the site, data security and commercial aspect.
In addition, the site offers parents, teachers and other educators tips on media
education, provides ideas for teaching and offers numerous resources in the
adult section of the site. In addition, the Seitenstark Network is committed to
ensuring that politics and society understand the importance of a quality online
education offering for children and give it adequate support.

Children,
parents,
teachers,
pedagogues

Website as
a resource
center for
children,
parents,
teachers

https://www.seitenstark.de/

Smartphone project

Germany

State regulator
Bremische
Landesmedienanstalt,
Service for Youth
Issues in collaboration
with the Oberschule
Findorff and Lidice
Haus

The aim of the Smartphone project, held at a secondary school, was to bring
together children, teachers and parents to become aware of their mobile phone
habits, and together, in a democratic process, to define and adopt rules for
using smartphones in school. First, each class critically discusses the use and
importance of smartphones and then together sets its rules for using the phones
at school during break. Afterwards, the class representatives, at a meeting with
teaching staff and parents, outline their rules and, in a democratic process
involving over 1000 participants, make common rules that include what is
important to students as well as teachers and parents. Finally, sanctions for rule
violations are defined. The project is the recipient of the distinguished Dieter
Baack Prize for Media Education.

Children,
teachers,
parents

School project

https://www.dieter-baackepreis.de/preistraeger/detail/
smarte-regeln-statt-verbotesmartphone-projekt/

Blickwechsel.de

Germany

Blickwechsel
association

In addition to resources for parents and teachers, the Association for Media and
Cultural Studies offers two-hour education sessions for parents on the subject
of children and the media, where trained professionals, at the invitation of
nurseries, kindergartens, schools and other institutions where children spend
time, educate parents and address their dilemmas. They also offer courses for
children to improve their media literacy.

Teachers,
parents,
children

Various
materials,
workshops
for parents,
workshops for
children

https://www.blickwechsel.
org/

Oline goes online

Denmark

Danish public
broadcasting service
in cooperation with
the Media Council for
Children and Young
People

“Oline goes online” is part of the “Oline’s Island” online world for children ages 3
to 6. It teaches children how to explore and learn about the world of the internet
and how to use a computer. They look at pictures together with Oline, sing
songs and play games with her and her friends and can also send her messages.
Children learn about positive behavior on the internet, virtual friends and
privacy.

Children ages
3-6, parents

Interactive
website for
children

https://www.saferinternetday.
org/resources/
gallery?resourceId=4241

So you got naked
online? (Har du
været nøgen på
nettet?)

Denmark

Danish Safer Internet
Center and Media
Council for Children
and Young People

The printed and online brochure aims to encourage young people in situations
where their images have been shared without their consent. The brochure
contains information about images in the online sphere and provides practical
guidance on what to do, whom to contact and how to minimize damage in a
situation where someone shares their images or videos without their consent.
The publication was distributed to schools for prevention purposes in
collaboration with teachers, local police and the social service.

Children ages
12-15, parents,
teachers

Printed
and online
brochure

https://redbarnet.dk/
skole/ sikkerchat/nyt-frasikkerchat/ har-du-vaeretnoegen-paa- nettet-nytmateriale-til-boern- og-unge/

There is so much
parents don’t
understand… – what
I must know when
my child is online

Denmark

Media Council for
Children and Young
People in cooperation
with NGOs

The publication for parents of children ages 7-12 presents a combination of
information, recommendations/guidelines and advice on how to deal with
children’s online experiences, habits and behaviors, as well as their privacy. The
guide also contains links to short animated films and interviews with children,
parents and one of Denmark’s leading researchers in the field. The publication
contains information on the latest research into children’s media habits in
Denmark.

Parents of
children ages
7-12

Printed
and online
brochure,
short animated
video clips

https://issuu.
com/detfi/docs/
foraeldreguide?e=1006250/
30827420

Chaval

Spain

Red.es institution
responsible for
implementation of
the Digital Agenda in
Spain

The Media Literacy Improvement Project has since 2002 supported safe digital
behavior of children. It informs parents, teachers/educators and children
about the risks of new technologies. It educates and trains children to use
new technologies appropriately and overcome challenges and risks. It directs
children to seek advice from parents and teachers when they need it and
promotes collaboration between children, parents and teachers on this topic.

Children,
parents,
teachers

Web portal
with a variety
of resources

www.chaval.es

Digital Citizenship
2020

Spain

iCmedia (Consumers
Association and
Media Users
Association)

Digital Citizenship 2020 is an initiative that offers parents, teachers and
children training in digital content and tools for new digital citizenship. The
purpose of these trainings is to increase the awareness of each of these target
groups when using, i.e. viewing audiovisual content in accordance with the needs
of that category of the population, reducing the digital gap between children and
parents and contributing to empowering citizens. Since 2012, this project has
contributed to the advancement of knowledge of audiovisual content users and
thus to the protection of children as users of media content.

Parents,
teachers,
children

Web portal,
training
programs

http://www.icmedianet.org/
es/inicio/

Media-avain/Media
Key

Finland

Koulukino, Finnish
association of school
cinemas

Media-avain (“The Media Key”) is an online service that helps parents of
children ages 4 to 15 find the right movies for their children. It provides
information on movies which is not provided in age suitability ratings,
recommendations and trailers: the project evaluates what age category a
particular movie is adequate for and pays special attention to positive content
such as positive idols, success experiences and thought-provoking stories. The
evaluation criteria were developed by an expert committee of professionals
in the fields of media education, age classification and categorization and
developmental psychology. The project also encourages families to discuss
positive and negative contents in the media, as well as thoughts and emotions
evoked by movies.

Parents of
children ages
4–15

Website with
database

http://www.media-avain.fi/
english-frontpage/

Multimedia portal Croatia
medijskapismenost.
hr

Agency for Electronic
Media of Croatia in
cooperation with
UNICEF and other
partners

In 2016, the Agency for Electronic Media of Croatia, in cooperation with
Parents,
UNICEF and other partners (Croatian Film Association, Croatian Audiovisual
children,
Center, Faculty of Political Sciences and Faculty of Dramatic Art) launched the
teachers
first national multimedia web portal on media literacy, medijskapismenost.hr.
The main objective of the project is to inform, educate and empower parents
with regard to media literacy. The web portal covers a wide range of media
literacy topics such as: safety on the internet, media and child development,
violence and stereotypes in the media, etc. Resources come in a variety of
formats, from recommendations, video clips, to informative articles and research
overviews. Some of the material was originally made in other countries and
adapted for Croatia.

Multimedia
web portal

www.medijskapismenost.hr

Children of Media
(Djeca medija)

Croatia

Association for
Communication and
Media Culture

The project “Children of Media” was created on the basis of a joint initiative of
the organizers and students of the Matica Hrvatska School of Communication,
organized jointly since 2008 by Matica Hrvatska, University of Zagreb Croatian
Studies and Faculty of Political Sciences. The Matica Hrvatska School of
Communication provides additional extracurricular multidisciplinary training
in the field of media intended for the best students in their final years of study in
communication science and journalism at the University of Zagreb. The goal and
purpose of the “Children of Media” project is to provide systematic education on
media, primarily media in Croatia, and to encourage the development of aware
users who consume the media content they choose with an understanding and a
critical distance.
The project is aimed at a number of target groups comprising the academic
community (students and teachers), children and young people, national
minorities, educational institutions, the general population of citizens,
families and parents. In addition to various educational workshops in schools,
kindergartens, libraries and other public spaces, as well as radio shows on media
literacy topics, the Association for Communication and Media Culture is very
active on its official website and social networks.
Online activities include publishing educational, entertaining and authoring
content, summaries of interesting print and online articles, and audio and video
material intended for all generations, with the aim of raising awareness of the
importance of media literacy.

Children,
university
students,
parents,
teachers

Educational
workshops,
educational
material, radio
shows

http://www.djecamedija.org/
mrezna-stranica/

MOPED – Media
Literacy and Civic
Education Program

Hungary

Televele – Media
Education
Association

The association founded by teachers and psychologists deals with the promotion
of media education in Hungary. In several stages of the MOPED Media Literacy
and Civic Education project, activities were organized in several Hungarian
cities for children from kindergartens and first grades of elementary school
(ages 5-12), their educators/teachers and parents. An educational package of
materials was developed to show how media literacy and democratic culture
can be promoted in the early years of life. The aim was to educate educators
and teachers and form parents’ views regarding the media literacy of young
children through: elaborating on children’s media experiences, introducing
media literacy in early childhood, linking media literacy and strengthening of
democratic values, providing practical assistance in developing media literacy
in kindergartens and elementary schools, working with parents and enhancing
their knowledge and skills in the field of media pedagogy in daily life.
The program developed curriculum materials for three age groups (5–6, 9–10, 11–
12 years). In addition to detailed preparation for classes with multimedia tools,
the package also contains additional materials on methodology, psychology and
how to use media with children. The main topics of the program were: improving
the use of media with a reflective and critical attitude, learning media codes and
how to read different media content, learning about the social role of media, how
to use the internet and virtual space. At the end, a network of educators/teachers
who underwent training was formed.

Children
ages 5-12,
kindergarten
teachers,
school
teachers,
parents

Training
programs,
resources,
network, web
portal

http://televele.hu/moped/

GameOn Game
Culture Festival

Lithuania

YDX and other
partners

GameOn is the first gaming culture festival in the Baltic States. This important
campaign aimed to better explain the social, technological, creative and strategic
background of the gaming culture to the general public. Computer and video games
are often negatively perceived and discussed, which is why the organizers decided
to bring together gamers, educators, video game industry experts and parents to
unravel game-related myths and explain the gaming culture. The new generation has
made e-sports one of the largest industries on the planet. They spend their free time
playing games online, watching professional players and YouTubers and dreaming
that they will follow in their footsteps. Most parents are disconnected from this new
reality and would love to learn more about it, precisely because of the role it plays in
their families.

Children,
parents,
gaming
industry

Festival

https://gameonfestival.com

Media Toddler Days
(Media Ukkie Dagen)

Netherlands

Mediawijsheid
network

Media Toddler Days is a week-long campaign organized annually since 2013 to
raise awareness of the importance of media education of young children from
0 to 6 years of age. The campaign is aimed at parents and educators. Young
children, even babies, are increasingly exposed to screens, learning to use
screens from an early age and, in some cases, are very attached to their tablets.
This development poses a new challenge for educators: traditional pedagogical
wisdom seems outdated at times and the need for knowledge about this new field
grows. Media Toddler Days consist of a number of activities, mostly organized in
libraries, but also in nurseries, kindergartens and other pre-school institutions.
The projects include: Book-o-Matic, Appcafé for toddlers, App Party, Digital
Read-Out and Little Goose Gonnie on the iPad.

Parents,
education
workers,
children ages
0–6

Campaign
with a variety
of activities

https://www.mediaukkiedagen.
nl

Mediawijzer.net

Netherlands

Mediawijzer network

The Dutch media literacy network Mediawijzer.net was founded in 2008. It has
five founding partners and brings together over 1100 collaborating partners
across the network. There are two main goals of the network: 1. Raising
awareness of media literacy and media education, and 2. Encouraging network
partners to create new services, projects and materials for development of media
literacy. It organizes annual campaigns for schools, parents and children. It also
organizes professional conferences, seminars and expert meetings. It encourages
and funds research projects, prints publications and encourages exchanges
between partners.

Parents,
teachers,
children,
expert public

Website
with diverse
resources,
research
documents,
publications,
audiovisual
material,
teaching
material,
campaigns,
projects,
education
programs

www.mediawijzer.net

Mediawijsheid.nl

Netherlands

Mediawijzer state
media literacy network

Mediawijsheid.nl is an informative website for the general public, primarily for
parents and teachers, run by Mediawijzer.net, the statewide networking site
for professionals in media literacy. It provides brochures and other informative
materials on various topics and media, such as social networks, correspondence,
mobile phones, gaming and virtual reality. Media Diamond is a series of
publications for parents divided by age groups of children.

Parents,
teachers,
children ages
0–18

Web portal
with material
for parents
and teachers

www.mediawijsheid.nl

Parents online
(Ouders Online)

Netherlands

Ouders Online,
registered online
publication

This web portal offers parents advice on various topics related to the upbringing
and development of children, with a focus on the media and the internet. The
site has over 900,000 visitors each month.

Parents

Web
portal with
information
and material
for parents

http://www.ouders.nl/

Mediasmarties

Netherlands

Mediasmatries for the
Ministry of Education,
Culture, Science,
Health and Welfare,
and Sport

Mediasmarties is a web portal developed in 2004 with the aim of providing an
overview of media for children by age group. The website provides information
on media products such as television programs, movies, games, applications and
websites for children ages 1.5-11.
The database contains over 1300 products. In addition to the database, parents
are provided with advice regarding media and children by age group.

Parents of
children ages
1.5-11

Website with
information
on contents
for children

http://www.mediasmarties.nl/

MediaMasters

Netherlands

Netwerk
Mediawijsheid with
the support of the
European Commission
Better Internet for
Kids

MediaMasters is an interactive media literacy game with offline and online
elements. The goal of the game is to raise awareness among teachers, parents
and students about media literacy topics. By playing the game, students in the
last two grades of elementary school develop media literacy competencies by
solving media issues together, working on media literacy tasks, creating media
content together and discussing media literacy topics. The online game is played
both in the classroom at school and at home. The topics that students cover are:
social networking, coding, prevention of cyberbullying, vlogging and online
collaboration.
The Royal Library of the Netherlands, as a key partner, has developed a special
element of the information literacy game. Students must use and enhance their
media literacy skills and learn from each other to complete the game as a class.
The game is played by over 100,000 students each year during Dutch Media
Literacy Week in November.

Teachers,
parents,
students ages
10-12

Game

https://www.mediamasters.nl/

Toolbox Media
Education (Toolbox
mediaopvoeding)

Netherlands

The Netherlands
Youth Institute – NJI

The Netherlands Youth Institute has established that information about media
education that parents can find online, at least in the Dutch language, is found in
many different places and parents too often focus on topics from a protectionist
perspective. In addition, it was established that there was a lack of practical
tools/materials with which parents and educators could start working with
children immediately. Toolbox Media Education was developed to fill these gaps.
The materials in the box cover a wide range of topics in media education, in a
coherent, systematic way. The materials are based on proven facts and created
on the results of scientific research or in direct consultation with experts.

Parents,
educators,
children

Web portal
with a lot of
material/tools

https://www.nji.nl/nl/Kennis/
Dossier/Mediaopvoeding/
Toolbox-MediaopvoedingMedia-Gewoon-opvoeden

Mediaopvoeding.nl

Netherlands

Opvoeden.nl
Foundation

This website offers parents and educators/teachers information on children and
the media, broken down by age category. They also have the opportunity to ask
questions answered by a team of experts in the given field. Topics cover a wide
range of issues, from online security to relevant educational media contents.

Parents,
teachers

Web portal
with information and
opportunity to
put questions
to experts

http://www.mediaopvoeding.
nl/

MIK rummet (The
MIL room)

Sweden

Swedish Media
Council, Swedish
Educational
Broadcasting
Company, Swedish
Consumer Agency
and Swedish Library
Association

MIK rummet (The MIL room) is a website created for adults who encounter
children in different settings: as parents, teachers, librarians. The result of
the project is empowering children to become conscious consumers of media
content. At the same time, the platform aimed to protect children from abuse
through online content. Three main topics are covered: the role of the media in
society, search, analysis and critical evaluation, as well as communication and
content creation.

Children,
parents,
teachers

Website with https://statensmedierad.se/
resources and ovrigt/inenglish.579.html
information

Kinobalon

Slovenia

Kinodvor

Kinobalon is a film education program for children and young people organized by
Kinodvor cinema in Ljubljana. The structure of the Kinobalon is based on the idea
of a program of family movies for children on weekends and during the holidays,
accompanied by workshops, and a film school program for children and young
people ages 3-18 on weekday mornings, followed by a debate. These programs
also have educational materials for parents and teachers and brochures about the
series that Kinobalon offers children. To help teachers choose the right movie,
Kinobalon publishes a movie catalog before the school year begins.

Children,
parents,
teachers

Film
program for
children with
supporting
material and
education

https://www.kinodvor.org/
kinobalon/

The Sheeplive
project (ovce.sk)

Slovakia

Association
eSlovensko in
cooperation with
UNICEF and
Ministry of Interior of
Slovakia

Sheeplive project – OVCE.sk – has created a series of cartoons for children and a
web portal. The focus of the project is online safety of children and young people and
risks associated with the internet, mobile phones and new technologies. The project
is preventative. In a humorous way, it shows teenagers their inappropriate behavior
and gives adults the opportunity to learn. The cartoons have been translated into
several languages.

Children,
parents,
teachers

Web portal
with animated
movies

www.ovce.sk

Media Literacy
Research Program

United
Kingdom

UK regulator
Ofcom (Office of
Communications)

The UK regulator, which is responsible, among other things, for audiovisual
media services, radio and telecommunications, has a legal obligation to promote
media literacy. It does so primarily through comprehensive and continuous
research in the field of media literacy, in which it is one of the world’s most
respected actors. The goal of media literacy research is to gain a thorough insight
into the attitudes, understanding and motivations, as well as the role that the
media plays in people’s daily lives. Two of five regular surveys relate specifically
to children: “Children and Parents: Media Use and Attitudes Report”, an annual
survey of children ages 3-15 and their parents, and “Children’s Media Lives”,
annual qualitative monitoring of 18 children and their media habits. The results
of the research are presented and discussed with the general public and serve as
a basis for policymaking and further activities.

Parents and
children

Research

https://www.ofcom.org.uk/
research-and-data/medialiteracy-research/childrens

Health Impacts of
Screen Time: A Guide
for Clinicians and
Parents

United
Kingdom

The Royal College of
Paediatrics and Child
Health

The professional association of the Royal College of Pediatrics and Child Health
in 2019 published guidelines entitled “ Health Impacts of Screen Time: A Guide
for Clinicians and Parents”. The guidelines are based on an analysis of results
of existing research in this area and represent a significant and reliable source
of information for parents in dilemmas associated with exposing children to
screens and media.

Doctors,
parents

Guidelines for
parents and
clinicians

https://www.rcpch.ac.uk/
resources/health-impactsscreen-time-guide-cliniciansparents

Časoris

Slovenia

Časoris, zavod za
informiranje in
izobraževanje

Časoris is a newspaper project for children. It contains current and relevant
Children,
articles for children, teachers in the classroom and parents at home. The purpose teachers,
is for children to understand the news in an appropriate context and in language parents
familiar to them. This is how critical thinking about what they read develops.
Each article includes questions that provoke further thinking and a glossary. A
separate section provides additional information for parents and teachers. It
contains instructions for parents on how to talk to their children about topics
such as peer pressure, confidence building, sexuality, nude photos and sexting,
violence, cell phone recording of live events, etc.

Online
magazine with
additional
material for
teachers and
parents

https://casoris.si

Media
Literacy Week
(Mediataitoviikko)

Finland

National Audiovisual
Institute

Media Literacy Week has been held in Finland every year since 2013. It
originated from Safer Internet Day, which was first held in Finland in 2004.
This is one of the most important media literacy projects in the country, given
the scope, production of educational materials and impact on raising awareness
and promoting the importance of media literacy and media education.
About 40 different organizations from different sectors participate in it. The
National Audiovisual Institute, i.e. its Department of Education for Media
and Audiovisual Media (MEKU), is the leader of the project. In 2017, about
2,700 participants were registered, of which about 1,000 were kindergartens,
700 schools, while other participants were libraries, youth centers, museums
and other local organizations that organized their own events, workshops
or lectures on some of the selected topics. In addition to raising public
awareness, the main objective of the project is to produce working materials for
kindergartens and schools and to support educators and teachers, as well as to
create new ideas and topics for media education. About 30 different materials
or campaigns were produced during Week 2017. Their topics were diverse,
ranging from children’s rights in the digital world, creativity, data protection,
to copyright. One of the main themes of the Media Literacy Week was the
development of empathy in communication in the media and on information
platforms, which led to the creation of teaching materials for three age groups.
The motivation for the project was the rise of hate speech in the public sphere
in Finland and the aim was to present the problem to children and young people
and to highlight all the dangers it carries by explaining to them the notion of
hate speech and emphasizing the importance of freedom of expression, social
debate, empathy and critical thinking. Educational material generated during
the Media Literacy Week is available to teachers at www.mediataitokoulu.fi.

Children,
parents,
educators,
public

Media literacy
week

https://www.mediataitokoulu.
fi/index.php?option=com_
content&view=article&id=
1139&Itemid=454&lang=fi

Picturebook about
Media (Slikovnica o
medijima)

Croatia

Agency for Electronic
Media and UNICEF

Picturebook on Media – Media Literacy for Young Children” is part of an
educational package for preschoolers, which, in cooperation with local experts,
was prepared by the Croatian Agency for Electronic Media and UNICEF for
Media Literacy Days. The picturebook is for children, parents, foster parents and
educators. Its purpose is to provide the youngest children with an opportunity
to understand media through one of the first lessons in media literacy, one about
the difference between the media world and the real world. With the picturebook
and adult guidance, children will learn this lesson through play and exploration.
Copies of the picturebook were sent to kindergartens, associations, libraries
and other institutions working with pre-school children, which applied for
participation in Media Literacy Days. It is available to everyone for download in
electronic form.

Pre-school
children,
teachers,
parents

Picturebook

https://www.
medijskapismenost.hr/ prvahrvatska-slikovnicao-medijskoj-pismenosti-zanajmlade/

Croatia
How to Protect a
Child in the World
of Internet, Network
Technologies and
Mobile Phones

Croatian Regulatory
Authority for Network
Industries (HAKOM)

In 2018, the Croatian Regulatory Authority for Network Industries (HAKOM)
released a brochure for parents and children entitled “How to Protect a Child
in the World of Internet, Network Technologies and Mobile Phones”. The
publication, based on research conducted in Croatia and the main issues
identified, provides clear guidance regarding privacy protection, protection
against inappropriate content, reporting mechanisms, peer violence and profile
protection on the most popular networks and services in Croatia (Facebook,
Snapchat, Instagram and YouTube).

Parents and
children

Brochure

https://www.hakom.hr/
UserDocsImages/2018/
dokumenti/HAKOM_
BROSURAmala.pdf

Balkan Tube Fest
(BTF)

ExYugoslavia

BTF

BTF is a festival dedicated to fans of the YouTube culture and the most popular
YouTubers in the Balkans.
The YouTube community has grown tremendously in the Balkans and around
the world in the last few years. BTF is a get-together of YouTube stars from
this region and their fans, as well as a review of the best clips of the past season.
The festival is of regional character and brings together young people from the
former Yugoslavia. The first three festivals were held in Belgrade from 2015
to 2017, while in 2017 BTF was held in Sarajevo, with over 2000 participants,
children, parents and YouTubers. In 2018, the BTF was held in Banja Luka and
in 2019 in Sarajevo and Belgrade. The BTF program takes place simultaneously
on a big stage and a small stage, where lectures and panels are held, as well as
on side stages, where meet and greets with YouTubers are organized for fans, as
well as various challenges and competitions. This commercial festival also has an
educational component for children and parents.

Children and
young people,
parents,
YouTubers

Festival with
educational
components

https://balkantubefest.com/

Children, Parents,
Media

Montenegro

Agency for Electronic
Media of Montenegro
and UNICEF

Survey “Children, Parents and Media”, Montenegro
Within the framework of a media literacy campaign for the needs of the Agency
for Electronic Media of Montenegro and UNICEF, a survey dubbed “Children,
Parents and Media” was conducted in 2018. On a nationally representative
sample of 1,050 parents of children ages 4 to 17 years and 655 children ages
9 to 17, conducted through a questionnaire completed in households across
Montenegro, this large and meaningful survey gave insight into the media
habits of children in Montenegro by different ages, media literacy of parents
and attitudes of parents. The research served as a basis for developing further
activities of the Agency for Electronic Media and UNICEF in this field.

Children and
parents

Research

http://www.
medijskapismenost.me/wpcontent/uploads/2018/11/
Istra%C5%BEivanje-Djecaroditelji-i-mediji-12.11.2018.
pdf

